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LETTER FROM THE EDITORS 
Dear Readers 
 
Welcome to the first edition of the Handbook for Applied Teaching and Learning designed 
primarily for educators, administrators, and students interested in applied teaching and 
entrepreneurial education. This handbook documents some of the outcomes of a very fruitful 
German-African collaboration among higher education institutions in the field of 
entrepreneurial education which was funded by the German Academic Exchange Service 
(DAAD) and the German Ministry of Economic Cooperation and Development (BMZ). 
 
Since the universities of applied sciences were founded in the 1970's, Germany has 
contributed to a movement of combining theoretical coursework with practical, hands-on 
training to offer a unique higher education that considers employability to be one of its 
critical missions. We have seen a shift from lecture-based courses to a more project-based 
curriculum in many countries. Combining academic skills and hands-on skills training is the 
essential didactical mixture which reflects current trends in higher education pedagogy 
worldwide. Promoting a culture of learning by actually working on projects, reproducing and 
solving real-life issues is part of a modern higher education curriculum. Students need to 
engage and practice real-life scenarios and be empowered to learn autonomously through 
interactions with peers, educators, and the communities to solve issues across disciplines and 
nations.  
 
Digital technology is increasingly essential in today’s workforce and has also had an enormous 
impact on learning in higher education. Learners need to be able to participate in this 
development by not only using new technologies but driving innovation. Creating educational 
material personalized for the African or multinational content is still needed. It is crucial to fill 
the gap between using learning materials offered by European or US publishers and those 
provided especially for African users. Digital tools and digital media make publishing easier. 
With low-cost online publishing, personalized teaching materials can be easily produced and 
made available. It is therefore important to include media competencies in each curriculum 
as part of the skills needed to empower own content creation and sharing these with other 
Africans. Computer-savvy employees, faculty, and students can create individual content – 
relevant to their personal and the university’s needs – that encompasses the requirements of 
industry and local job market. It also offers knowledge and competency training for a career 
in an international environment. We also see the need for new hubs of innovation to cater to 
the African consumer and market. The mindset for innovation is additionally cultivated if 
given the proper learning environment. Also, emerging blended learning formats need to be 
encouraged in the traditional academic environment. 
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The Handbook of Applied Teaching and Learning also documents how students have learned 
to collaborate with their peers in Ghana, Kenya, Germany, and the United States by using 
these digital tools to work closely in the Building Bridges Project. Professor Daniel Agyapong’s 
contribution gives a good insight into how he has taken his lecture-based course of 800 
students in Business Management in Ghana and included a trade fair event (BEST FAIR) 
component into his curriculum to encourage entrepreneurial skills-based activities. 
Overcoming the obstacles of having a large number of students, he turned this to his 
advantage by offering all business students hands-on practice in entrepreneurial thinking and 
fundamental skills needed for employment. Furthermore, Joseph Owino has “flipped” his 
classroom allowing more time for personal exchange and discussion in a large Business Ethics 
course in Kenya. Using authentic videos as homework and real-life tasks have made his lesson 
interactive, up-to-date and challenging. 
We want to offer our readers an informative, short reference guide with insights into how to 
implement different models of applied teaching within the African context and how joint 
teaching ventures with traditional formats and new digital technology have created promising 
and innovative learning environments. It aims at giving some background on how universities 
of applied sciences have been teaching with a focus on an applied approach to learning in 
Germany. It also documents how these methods have been implemented in Ghana and 
Kenya. You will find a mixture of personal experience reports from faculty and students as 
well as an introduction of what applied teaching refers to in the German context. The 
Handbook for Applied Teaching and Learning provides ideas for using an applied approach in 
teaching. Furthermore, the book offers some course outlines and lesson plans that can be 
used as a quick reference guide to start your own coursework.  
 
This handbook also encourages all stakeholders to continue the dialog and exchange of staff, 
faculty, and students in Germany and Africa. We encourage a culture of feedback, reflection, 
and assessment that focuses on the needs of learners.  
Any higher education institution must offer the best education to its student body. 
Developments in education are closely linked to local communities and expand to areas 
around the world. New learning environments have emerged through new digital 
technologies. Students can engage in real-life projects which encourage the use of digital 
collaboration and the creation of own-content to empower both students and institutions to 
actively participate in learning that is student-centered and offers the training of skills needed 
in the 21st century.  
 
We hope that you will enjoy this reference book and be bold enough to incorporate applied 
learning units into your academic coursework. Lesson planning is not an easy task and takes 
time. Do not be discouraged if the first attempts do not immediately work out as expected. It 
is perseverance and adjustments that lead to overall success.  
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One quality of an entrepreneurial university is the effort to gain global recognition and 
visibility through international collaboration and networking with other universities. Such 
institutions use collaborations as a platform for learning through the sharing of experience 
and knowledge. Through joint research, resource sharing, joint curriculum development, 
students and faculty exchanges, the collaborating institutions are exposed to global diversity. 
This is the story of the partnership among Bonn Rhein-Sieg University of Applied Sciences (H-
BRS), University of Cape Coast (UCC), and the University of Nairobi (UoN) over the last six 
years. 
 
The BRSU-UCC-UoN relationship started in 2015 as part of the project titled “Universities, 
Entrepreneurship and Enterprise Development in Africa.” This project was a follow-up to the 
previous project “Teaching for Development, Entrepreneurship and Sustainable Development 
in Africa” between H-BRS and UCC which started in 2012 and ended in 2014.  
 
The current project focused on building the entrepreneurial mindsets and capacities of both 
staff and students in the participating universities and also encouraged practice-oriented 
teaching and teacher exchanges.  
 
To date, activities that have been implemented under the project include the establishment 
of a Centre for Entrepreneurship and Small Enterprise Development, Business Incubator at 
the University of Cape Coast, as well as staff and student exchanges between and among the 
institutions. Through the project, the University of Cape Coast rolled out a university-wide 
entrepreneurship course as a way to develop an entrepreneurial mindset in students. Similar 
initiatives have taken place at the University of Nairobi, Kenya.  
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As a further effect of the project, the partners were able to build awareness for Africa as a 
future market among the students and staff of the German university. From a German 
perspective, the image of Africa still leaves much to be desired as the continent is widely 
regarded as challenging. Opportunities and progress, even though they cannot be seen in 
many African countries, abound. With the project coming to an end, the students who 
participated are well prepared for a career where African markets sooner or later play a role, 
and staff is motivated to deepen the collaboration with African partners. 
The projects produced numerous spin-offs including the four-country (three-continent) 
students’ cross-cultural communication practiced oriented teaching project known as Building 
Bridges Across Continents (BBAC). This online learning project saw students from BRSU, UoN, 
UCC and their counterparts from the Coastal Carolina University, USA, participated and 
collaborated on numerous entrepreneurial projects using Web 2.0 tools. The objective of the 
project was promoting cross-cultural communication among the students from these 
different countries, learning to work independently and across continents irrespective of 
cultural and economic difference. 
 
The lessons and the approach to the BBAC project culminated in this practiced oriented 
handbook. As the project implementation period comes to a close, this handbook catalogs all 
the various entrepreneurial projects undertaken as part of the trilateral teaching program. It 
is hoped that the activities and learning outcomes will serve as a guide for future projects and 
activities. In addition, the experiences gathered from such activities will also serve as a 
springboard for lecturers and other practitioners who would want to apply practice-oriented 
teaching to help their students develop entrepreneurial mindsets, abilities and skills.  
 
We wish to express our appreciation to the project leader, Prof. Jürgen Bode and the BRSU 
team, especially Christine Freitag, UCC and UoN for their role in making all the activities in the 
project a success. Furthermore, we thank the contributors to this handbook and the editors 
including Mrs. Regina Brautlacht, Dr. Joseph Owino, and Prof. Daniel Agyapong and the rest of 
the team. 
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CHRISTINE FREITAG 

Project Background 

The project “German-African University Partnership Platform for the Development of 
Entrepreneurs and Small/Medium Enterprises” started in 2015 within the framework of the 
program “University-Business-Partnerships between Higher Education Institutions and 
Business Partners in Germany and in Developing Countries”, funded by the German Ministry 
of Economic Cooperation and Development (BMZ), and the German Academic Exchange 
Service (DAAD). It is carried out by Hochschule Bonn-Rhein-Sieg, University of Applied 
Sciences in Germany (H-BRS), the University of Cape Coast (UCC) in Ghana, and the University 
of Nairobi (UoN) in Kenya. 

The partnership assists African universities in increasing employability opportunities and 
acquiring entrepreneurial skills for their graduates. This partnership ultimately promotes the 
development of start-ups and SMEs and hence provides employment opportunities in Africa. 

The focus is on building capacities for practice-oriented teaching and research in the field of 
entrepreneurship and SME development in Africa. In Germany, H-BRS wishes to increase 
awareness for Africa’s potentials as a market and a partner for business ventures. 

Handbook of Applied Teaching and Learning
DOI:10.18418/978-3-96043-064-3_01
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Figure 1: Project partners and goals GAUP 

 
Project Objective: The objective of the project is building capacity in practice-oriented 
teaching methodologies as well as raising the awareness of German, Kenyan, and Ghanaian 
teaching methods. It is based on the notion that offering team teaching opportunities for 
German and African guest lectures at their respective universities would foster common 
teaching practices and facilitate the mutual transfer of teaching methodologies. 
 
As a further step, trilateral practice-oriented courses with relevance to entrepreneurship and 
SME development have already been established and are taught at all three partner 
universities where faculty and students communicate across borders. The joint courses will be 
developed into a showcase for unilateral practice-oriented learning. 
 



PART I: INTRODUCTION 

 26 

Collaborative Teaching and Learning:  
 
Business Bridge – An Intercultural Student Project is one example of a joint teaching project 
that was initiated in 2013. By 2016, the University of Nairobi joined the collaborative course. 
Coastal Carolina University (CCU) also joined. The project was therefore renamed to include 
the cross-continental aspect of the student exchange. In 2018, Portugal was also included in 
the program. 
 
Building Bridges Across Continents – An Intercultural Student Project (BBAC) is now one of the 
most successful contributions to GAUP by extending its scope to other partners not directly 
involved in the project funding. BBAC promises to continue its mission of giving students of 
different countries an opportunity to connect and work online with students in Africa. 
 
Faculty Exchange and Assistance  
The German-African University Partnership Platform (GAUP) also supports developing human 
capacity in applied research along the successful model of German universities of applied 
sciences, which is also accomplished by joint German-African pilot projects in applied 
research. The project also creates opportunities for UCC and UoN faculties to work on their 
doctoral thesis and conduct research in Germany. Furthermore, it offers H-BRS lecturers to 
engage in research in Africa. 
Overall, these activities assist partners in their current strategies to improve their faculty’s 
academic profile as well as increase the share of PhD holders. 
 

From H-BRS (Germany) UCC (Ghana) UoN (Kenya) 

To 

H-BRS (Germany) / 
7 students 
13 professors/lecturers 

7 students  
13 professors/lecturers 

UCC (Ghana) 8 students 
11 professors/lectures 

/ 
10 professors/lecturers 

UoN (Kenya) 8 students  
13  
professors/lecturers 

17 professors/lecturers 
/ 

Table 1: Faculty and student exchange between H-BRS, UCC and UoN 

 
Final Statement 
It is well accepted that entrepreneurs and SMEs are significant drivers for economic 
development. In many African economies, an inflated public sector and challenging conditions 
for the private sector prevent the exploitation of growth opportunities. Entrepreneurs are 
often “necessity-driven” instead of “opportunity-driven,” resulting in informal, micro-scale, 
and family-based enterprises. While these may contribute to the very modest livelihood of a 
family, they fail to bring about the required and targeted economic growth. 
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A growing middle class is demanding provision of more varied and better-quality products 
(“latent demand”). At the same time, universities in Ghana and Kenya, with a tertiary 
education on a good theoretical level, churn out graduates in quantities which cannot be 
absorbed by the labor market. The bottleneck is the lack of entrepreneurial and practical skills 
which are required not only from entrepreneurs but also from the employees of SMEs 
(“intrapreneurs”). The project therefore aimed at building the capacities for practice-oriented 
learning and applied research as well as the growth ambitions to generate a class of 
entrepreneurs and intrapreneurs who can take advantage of the diverse opportunities 
offered by African markets. Thus, university graduates were to be transformed from job 
seekers to job creators. The project’s yearly business plan competitions played a significant 
role in achieving this goal. 
 
Within the framework of the DEG Young Entrepreneurs Business Plan Competition, seed 
money of 15,000 euros is sponsored generously by DEG invest bank every year. A total of 
fifteen start-ups were founded in Ghana and Kenya. In 2018, three more business ideas will 
receive an award which will ultimately lead to three more start-ups. The nature of businesses 
varies from snail, fish, and grass-cutter farms to food and beverage service provider like 
Baomilk Company Ltd and Executive Koko, designs of bags, dresses and jewelry with local 
material by FanbaPack Designs to IT-based services.  
 

 
Figure 2: Faustina Abena Nti-Boakye, Founder and CEO of FanbaPack Designs, picture by Bernadett Yehdou
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Also bestowed in Ghana was the Green Entrepreneurship Award whose implementation and 
start-up capital was generously supported by the German Development Cooperation, known 
as Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ), between 2015 and 2017. 
 
All business plans focused on sustainable business ideas such as waste management (Plastic 
Waste Management Ltd.) and bio-solar dryers (Evergreen). Altogether, three businesses 
registered with the support of this business plan competition. 
 
Furthermore, one of the project’s specialties is the inclusion of German companies wanting to 
explore and enter African markets. By connecting them with partner universities, students 
and teachers learned about the requirements, and work methods, of companies from a 
developed economy. German businesses getting involved in African markets are in need of 
African partners, entrepreneurs, and companies, and it is in their self-interest to develop their 
value-chain partners to the level of professionalism they require. Thus, foreign trade and 
investment will help the Ghanaian and Kenyan economies develop, and it is a university 
partnership like ours which provided the platform for businesses on both sides to overcome 
obstacles, connect, and develop. 
 
This was one of the reasons why the Center for Entrepreneurship and Small Enterprise 
Development (CESED) was founded by the University of Cape Coast and is part of the School 
of Business. CESED provides applied market and personnel services. With this entrepreneurial 
focus, the School of Business has become one of the leading public universities in Ghana in 
the area of applied research and teaching.  
 
CESED consists of three units: 

• UCC Business Incubator 
• Applied Research and Consultancy  
• Entrepreneurship Education 

 
CESED is a core unit of the School of Business by connecting academics, students, and 
businesses to conduct applied research, education, and training. It develops structured 
partnerships with businesses to bring about a regular practice-oriented curriculum and offers 
opportunities for applied research. 
 
CESED’s activities are spread throughout the School of Business and faculty students from all 
departments within the school. All other departments and schools of UCC also benefit from 
CESED’s activities as they can enrol in a number of entrepreneurship courses offered by the 
Center. It is interesting to note that the project’s success has motivated university leadership 
to make entrepreneurship courses mandatory for all study programs of the university from 
academic year 2014/15 on. 
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The project’s focus on the center’s development constituted a focus that helped to 
streamline and interlink all project efforts, generated synergies and made project results 
more sustainable beyond the duration of the project. 
 
Within the framework of the student exchange program, students from H-BRS conducted 
research in Africa as part of their final bachelor’s or master’s thesis. Such research stays were 
financed by the project and enabled the students to gain very practical experience in applied 
research. In Ghana, the students were supported by CESED. For example, one master student 
examined the furniture sector in Kenya for a German office furniture manufacturer, and 
another student developed a business model for discarded refrigerators in Ghana as part of 
her master’s thesis. This student exchange program and the faculty exchange not only 
resulted in exciting research projects and joint teaching courses (Business Bridge and his 
follow-up course Building Bridges Across Continents), but also new project ideas were 
developed and implemented such as the project "Partnership for Applied Sciences - PASS", in 
Ghana or "Collaboration for Entrepreneurial Universities - CEPU" in Kenya. 
 
Also, the project has created strong working alliances and friendships. We are very grateful 
for the generous funding of the German Academic Exchange Service (DAAD) and the Federal 
Ministry for Economic Cooperation and Development (BMZ) as well as all our project 
partners, whose expertise and commitment have contributed to the excellent results of the 
project.  
 
Such programs strengthen the dialog between Africa and Germany and raise awareness for 
shared interests and different needs. We can therefore definitely recommend similar 
business-university partnerships in Europe and Africa. 
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Figure 3: Applied teaching and learning 

The European Higher Education Area (EHEA) 
The most prominent education reform in Europe started in Bologna, Italy, in 1999, when the 
European Ministers responsible for higher education met to set the foundation for the 
European Higher Education Area (EHEA). The following process to reform and unify higher 
education and its systems in Europe is therefore known as the Bologna Process.  

Handbook of Applied Teaching and Learning 
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The reform aimed at standardizing European higher education degrees based on two main 
cycles: bachelor’s and master’s degrees to make degrees easily understandable and 
comparable. Also, a uniform credit system based on ECTS was developed to maximize 
comparability. 
These and other means aimed at increasing the international competitiveness of the 
European system of higher education, fostering mobility of students and university staff 
among its member states and providing a system to encourage employability opportunities 
within Europe (European Ministers of Education 1999). Finally, it offered a consolidated basis 
for higher education systems to collaborate with each other in teaching, learning, and 
research. 

German Higher Education: An Overview 
Germany has nearly 81 million people who live in a rather densely populated area in central 
Europe. The country is faced with an aging population, thus the demographic change is a 
crucial area of interest to society as the need for qualified and technically skilled employees 
and workers is steadily growing, but the number of people is continually decreasing. This 
demographic change is also depicted in higher education. 
Germany is undoubtedly one of the winners as far as attaining an upper secondary education 
is concerned. More than 95 % of the students between 20 and 30 complete upper secondary 
education, half of them with a higher education entrance qualification (Destatis 2018). 
However, the enrollment and graduation rates of higher education are surprisingly much 
lower as the average OCED statistics. The main reason is that Germany has a very well 
developed vocational training education that students and parents see as an excellent 
alternative to academic higher education. In fact, employment rates hardly differ among 
graduates from technical or vocational dual education programs or those from tertiary 
education (OECD 2017).  

Access to Higher Education: The Social Gap Continues to Decline Insignificantly 
In 2018, the German Centre for Higher Education Research and Science Studies (Kracke, 
Middendorff et al 2018) revealed that 79 out 100 students entering higher education in 
Germany have parents with an academic background. The report concludes that selection 
based on the social background starts at a very early stage in primary school already and 
continues throughout secondary school. Students whose parents have a vocational education 
background are less likely to enroll at university compared to those students where at least 
one parent has graduated from an academic-oriented secondary school, known as 
Gymnasium in Germany. It further shows a correlation between students with migration 
background struggling more to achieve an academic-oriented education than those from 
families that speak German at home (Kracke, Middendorff et al 2018). This study 
complements the PISA studies conducted in 2000 by the OECD (Stanat, Artelt et al 2002). 

The PISA results of 2000 shocked Germany society and are still causing an ongoing 
pedagogical debate on how to reform German education. The study examined the 
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competencies and skills of 15-year old students in reading, math, and natural sciences in 
more than 200 countries. Germany ranked below the OECD average in reading, math, and 
natural sciences. The clear winners were mainly Scandinavian countries, headed by Finland, 
and East Asian countries, with top contenders Japan and Korea. For nearly 20 years, a wave of 
continual educational reforms in secondary education was based on the disastrous results 
presented in the OECD study. It took away the self-confidence of many educators. Numerous 
changes were implemented that included an extension of school operating hours to include 
afternoon schooling, offering hot meals and cafeterias, as well as supervision for children of 
working parents. Secondary schooling was reduced to an eight years instead of nine to adjust 
to other nation’s secondary school system, claiming that German graduates from secondary 
school were too old to enter higher education making them less attractive compared to other 
European country graduates.  
 
Comparing the results of the DZHW study (Kracke, Middendorff et al 2018) and PISA 2000 
(Stanat, Artelt et al 2002) shows that Germany is still struggling with the issues of social 
equality in secondary education. The challenges of students with a migration background 
have significantly highlighted the discrepancies between children of parents with a non-
academic background and those with an academic background. The social inequality 
furthermore demonstrates the need to develop different strategies that include new 
approaches in secondary and higher education and it also involves political debates on state 
as well as federal government level. As seen in these two studies, Germany has been able to 
close the gap only slightly within the past 18 years. In addition to the demographic challenges 
described earlier, it needs to reassess its approach to teaching and learning (Stanat, Artelt et 
al 2002).  
 
A Brief History of Fachhochschulen (UoAS) 
Nearly 50 years ago, Fachhochschulen, referred to as Universities of Applied Sciences (UoAS) 
in English, were founded to meet the demands of a growing population that should receive 
academic qualifications focusing more on professional training and work-related 
competencies rather than on a more traditional research-oriented approach. Germany was in 
dire need of qualified employees for its growing industry. The increasing demand for qualified 
engineers called for a more hands-on approach to learning and gave way for new educational 
qualifications that should not be predominately reserved for men of the middle or upper 
class. In the late 1960’s, the idea of providing higher education to all members of society was 
starting to be considered a civil right in a modern social democracy. Education reforms 
stressed that excellent education should be crucial and offer equal opportunities to all. This 
development was the beginning of an applied teaching and learning approach for business 
and technical skills at an academic level and gave way to establishing the need for German 
Universities of Applied Sciences, where studies are characterized by an emphasis on practical 
methodological approach and shorter study durations. Later, applied research – in contrast to 
fundamental research at universities – became an additional feature for Universities of 
Applied Sciences. 
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Higher Education Reforms and ECTS 
By the 1990’s, German higher education underwent the most significant reform in its history 
by changing the degrees granted from a “Magister” as well as diplomas to a standardized EU 
system of granting bachelor and master degree programs. This reform is known as the 
Bologna Process. The reason for standardizing European higher education was to foster 
mobility among its member states and to provide a system to encourage employability 
opportunities within Europe. Finally, it offered a unifying basis for higher education systems 
to collaborate with each other in teaching, learning, and research.  

The German Diploma Degrees (e.g., the highly respected Dipl. Ing.) were replaced by Master 
of Science or Master of Arts and various new undergraduate degrees previously not offered in 
Germany were introduced. The German Diploma was equivalent to a master’s degree in the 
Anglo-American educational system. The overall EU policy to adapt to a European Model of 
Transfer of Credits (ECTS) enabled more considerable scale mobility between universities in 
Europe and encouraged all member states to adapt to a standard credit system. These 
reforms required Germany to completely revamp its curriculum to offer three-to-four year 
bachelor degrees and establishing a standardized master’s program that is now comparable 
to other degrees within Europe.  

With this development, the Fachhochschulen (UoAS) were now being legitimized as 
Universities of Applied Sciences and were granted the right to award bachelor’s and master’s 
degrees that were equivalent to those attained at a traditional German university. This 
harmonization process gave UoAS a new international facelift and also started the debate in 
Germany of expanding the right to grant doctoral degree programs for UoAS, which up to 
then had exclusively been reserved for research-oriented universities in Germany. Recently, 
full granting universities have been encouraged by the government to engage in cooperation 
agreements with UoAS to jointly embark on applied research projects in their related field. 
The state government is actively funding these developments in the field of joint research 
activities as UoAS contribute to applied research in their respective local communities and 
work closely with industry and business partners. Graduates from UoAS involved in research 
should be able to continue their academic studies. Currently, this cooperation model is being 
discussed as a form of uniting higher education research efforts in offering applied research 
opportunities that are embedded in the region with a focus on supporting the collaboration 
of both universities and Universities of Applied Sciences (MIWFT NRW 2011).  

Current Trends in Higher Education in Germany 
Older “German FH Diplomas” are now replaced by the new ECTS system. The new system has 
enabled German students to study in other countries within the European Union as well as 
opening doors for international students in Europe for receiving different funding 
opportunities provided by Erasmus grants. This change gave UoAS a different standing and 
standardized higher education within Europe. Critics have raised issues that ECTS offers a 
system that is focused mainly on monitoring and labeling hours spent learning instead of 
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encouraging developing independent deeper learning. Some educators feel that the credit 
system resembles a school-like learning approach that is not flexible enough to incorporate 
academic exchange and discourse. 
 
Employability  
Employability has been a critical driving force for European higher education reforms. In the 
international context, studies published by the Horizon Report show that a very similar 
tendency is observed as part of the global agenda in higher education. The trend towards 
entrepreneurial education initiatives and practical teaching methodology combined with a 
solid theoretical academic background in international educational discourse make UoAS 
more and more attractive and establish their standing in higher education pedagogy and 
research worldwide. These new trends also include focusing on teaching the competencies 
needed in international business and research activities. Junior researchers can enroll in so-
called cooperative doctoral programs after completing their master’s degree at a UoAS. Thus, 
UoASs have established themselves as innovation centers in the region and give impulses for 
the regional development of SMEs (MIWFT NRW 2011). 
 
Driving Innovation 
Federal and State Government want to encourage innovation and the transfer opportunities 
offered by universities of excellence and initiated a 550 million euro funding scheme. A Public 
Administration Agreement from 19 October 2016 between the Federal Government and the 
16 States in Germany supports a research-based transfer of ideas, knowledge, and technology 
to the regional communities and industry. It aims at supporting mainly UoASs with a 550 
million funding scheme (Innovative Hochschule 2016). In 2017, Hochschule Bonn-Rhein-Sieg, 
University of Applied Sciences was awarded a 9 million euro grant to establish itself as one of 
the innovation centers in NRW. It was selected for its Campus to World and Innovation Mall 
concept that will offer a toolkit and establish networks to meet the demands of the 
community and establish research activities and the flow of innovation to take place in- and 
outside the university (https://www.h-brs.de/de/das-projekt-campus-world). 
 
Digitalization 
The digitalization process is affecting society as a whole. There is hardly any part of modern 
society that is not affected by digitalization. Processes and structures in business and industry 
will change rapidly to remain competitive in the so-called 4th Industrial Revolution. The way of 
communicating, learning, and working will also differ from today. Higher education 
institutions must also adapt their educational systems to serve the needs of society, 
employers, and students. For them, "digitalization" marks a fundamental process of change, 
which includes, for example, existing concepts for acquiring and identifying knowledge and 
skills, understanding roles and structures of organization and cooperation in and around 
universities as well as political framework conditions” (Hochschulforum Digitalisierung2015). 
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University of Applied Sciences in North Rhine-Westphalia (NRW) 
Germany has a state-run education system. Each of the 16 states is thus responsible for its 
own higher education.  The State of North Rhine-Westphalia has 16 Universities of Applied 
Sciences (UoAS), which includes Hochschule Bonn-Rhein-Sieg, University of Applied Sciences 
(H-BRS) with 9,000 students. Slightly more than one-fifth of all students graduating from 
secondary school attend one of the UoAS. The state government has financially committed 
itself to supporting the expansion of UoAS. Ensuring the long-term goal of reaching a 4:6 ratio 
between applied universities and full universities requires a robust financial commitment. 
UoAS have been running on around 150 capacity overload with a permanent increase in 
enrollment. By 2020 nearly 35 billion euros will be invested in expanding UoAS through state 
funding schemes. These two separate initiatives: Higher Education Pact I & II (Hochschulpakt I 
and II) were initiated as short-term funding shots that are expected to be offered 
permanently once the funding duration ends. According to the latest figures nearly every fifth 
student graduates from a UoAS in NRW. 
 
Public Universities of Applied Sciences in NRW 

Statistics NRW 1971 2007 2010 2014 

Student enrollment  n.a.  90 236 103 416 151 343 
UoAS 8 12 16 16 
Academic staff < 2 000  6 227 8 931 13 181 

Professors n.a.  2 115 2409 2 802  
Graduates n.a. 13 778 17 179 19 252  

Table 2: UoAS Statistics for North Rhine-Westphalia (Source IT.NTW, 2007, 2011, 2017) 

 
The state government feels that the UoAS should be responsible for tailor-made higher 
education programs that are geared towards the needs of the communities and also meet the 
demands of the local workforce. As many SMEs are export-driven businesses, the UoAS need 
to establish global competencies that are internationally competitive. UoAS are actively 
involved in applied research, and this is no longer reserved exclusively for universities. UoAS 
are important stakeholders and partners for businesses and organizations and work closely 
with SMEs. Cooperation between industry and academia is a link to establishing more applied 
research activities and encourage innovation to take place in Germany. The current 
government is committed to strengthening offering resources to encourage more 
development in this area. 
 
Future Challenges 
One of the challenging aspects of employability universities will have to deal with will be the 
faster pace of change in industrial processes and expert knowledge in the future. Although 
German UoAS seemed to have adopted “more rapidly to the needs of the knowledge-based-
economy”, compared to other European institutions of higher education (Paul 2002), the 
evolution is not to stagnate. Life-long learning and work-based learning are both trends that 
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need to be addressed, for example by offering more flexible learning schedules for students 
or short tailor-made qualifications or certificate studies for post-graduates. Competency-
based learning needs to be further established and promoted within an academic context and 
supported by modern learning environments and tailor-made learning formats. 
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WHERE DO WE GO FROM HERE? 

Internal evaluation tools at H-BRS to support teaching and developing degree program 

MARTINA GREIN 

Evaluation is of crucial importance and should meet professional standards in its design. In 
practice, organizational peculiarities and available resources characterize the search for the 
“right” approach. When used as a quality development tool, internal or self-evaluation should 
primarily be useful. It should generate information to answer organizational questions and 
provide results as a basis for discussion in decision-making processes. 
It is no longer enough to gather feedback regarding students` perceptions of their degree 
programs and refer to it as “evaluation”. Therefore, the H-BRS started a revision and reform 
process of its evaluation practices in 2010. During this process, it became particularly evident 
that the design of evaluation projects must become more flexible in order to take emerging 
changes in their subject matter into account and to consider additional or differently 
weighted aspects. Established procedures need to be (re)designed to generate useful 
information for various stakeholders and to support decision-making with data. 
An essential factor for the acceptance and use of internal evaluation procedures is regarding 
them as an opportunity for self-reflection and not as an additional burden only undertaken 
due to legal requirements.  
At Hochschule Bonn-Rhein-Sieg University of Applied Sciences, the evaluation procedures are 
structured by the evaluation policy in the sense of a generally applicable framework. 
However, the university emphasizes the principle of subsidiarity in the design of evaluation 
procedures and the development of quality measures for the different degree programs. Each 
department (i.e. faculty) has therefore elected an evaluation officer to coordinate the internal 
evaluation procedures with the support of an evaluation working group. 
A central office for evaluation advises the university board and the departments on 
methodical aspects and supports the planning and execution of surveys. 

Evaluation and the Development of Degree Programs 
The internal quality development of the degree programs is continuously accompanied by 
evaluation procedures which generate useful knowledge for practice through systematic and 
transparent methods and thus support the departments in the further development of their 
degree programs. 
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In the internal evaluation procedures, the results of student surveys are only a part of the 
data and the information about the study programs which are regularly reviewed by the 
departments. The data provides information on the students’ view of their degree program. 
Further relevant information is provided by university statistics, accreditation reports (a form 
of external evaluation), the results of discussions within the faculty through advisory boards, 
committees, and other possible sources. All data is only given value through analysis, 
interpretation, and communication. 
 
Evaluation and University Development 
With the increasing changes in the higher education system, which require strategic 
university development, evaluation methods provide important input. Higher education 
institutions in Germany have gained more freedom in the design of their profile, placing their 
primary focus, and developing the content-related and quantitative orientation of their 
degree programs – but this freedom entails responsibility. 
In addition, a growing tendency to link output and financing instruments promotes greater 
interest in information that allows making informed decisions and reviewing their impact. 
Graduate surveys are an important method of impact analysis for universities, for example. 
Whether graduates pursue employment relevant to the respective study program and apply 
the skills and knowledge they have learned in practice is essential information for assessing 
the impact of study programs at an organizational/institutional level. Stakeholders here could 
be the partner organizations of cooperation programs or specific sectors of industry or the 
environs of the university. Furthermore, the alumni's willingness to commit to their university 
and make contact as well as their interest in further education can be recorded (Janson 
2014). 
 
Surveys at the University  
Since surveys generate a significant part of the information in addition to the analysis of 
secondary data, they are briefly introduced below. They are not only used to query student 
opinions or assessments, but also to collect information that is inaccessible via administrative 
data (such as the educational background of the students, reasons for the extension of the 
study period, starting salaries of the graduates). 
 
Student Course Evaluation 
The student course evaluation refers to individual courses or modules and serves primarily as 
an individual feedback and reflection instrument for lecturers and students.  
The questionnaires are composed of a set of core questions across the university and 
questions specific to each department. Different questionnaires have been created for 
different teaching concepts (e.g., for lectures, seminars, tutorials, laboratory work, and 
practical projects). 
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Surveys During the Course of Studies 
The aim of the surveys for study programs is to examine the general conditions and 
organization of the study programs with regard to the courses offered, the counseling and 
supervision situation, the equipment as well as the individual study situation, and the 
prerequisites of the students. The surveys are conducted among first-year students and 
students in approaching graduation. 

Survey of Former Students 
Hochschule Bonn-Rhein-Sieg University of Applied Sciences has been surveying all its former 
students since 2013. Both graduates and students who leave the university without a degree 
are surveyed about 1.5 years after leaving the university. The aim is to identify opportunities 
for improvement and to develop further the courses offered. 
Graduates are polled annually as part of the German Graduates Studies Co-Operation Project 
(KOAB) (see below), which is coordinated by the Institute for Applied Statistics (ISTAT). 
The survey of former students without a degree (drop-out survey) was developed in a joint 
project with three more universities of applied sciences in North Rhine-Westphalia (see 
below). 

Figure 4 Conception of the surveys of all former students. 
The graduate studies Bonn-Rhein Sieg started with the graduation year 2011, the first drop-out survey was conducted among 
students having left university without a degree in 2012 and 2013. 
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Graduate Studies Bonn-Rhein-Sieg 
Hochschule Bonn-Rhein-Sieg University of Applied Sciences has been taking part in the 
graduate survey cooperation project KOAB since 2012. The KOAB is a nationwide scientific 
research project for graduate surveys of the ISTAT. About 70 German universities are involved 
in this project. For this, they survey all alumni approx. two years after graduation for a 
retrospective evaluation of their studies and career entry. 

The results of the initial survey are supplemented with a second survey after three more 
years (follow-up survey). The focus of the follow-up survey is on the subsequent career 
progression and possible additional studies. 

The detailed analysis of the effects of study conditions on the further course of life and the 
professional success of graduates can be a valuable contribution to the quality development 
of the university. For this purpose, objective and subjective data is collected, for instance on 
individual study paths, the transition from study to work, and professional achievements and 
promotions. Knowledge acquired during the degree program, the skills acquired to match the 
requirements in the occupation, and the level of professional success are not only measured, 
but the correlation of these factors is analyzed. In addition, graduates are better at assessing 
the content and structure of their studies, the organization of their studies, and the 
supporting processes than students. Thus, graduate surveys provide valuable information for 
the curricular development of the courses in the degree programs. 

Since the questionnaire remains nearly unchanged year after year, comparisons of the 
different graduation years (longitudinal analyses) are also possible. The detailed evaluation 
produces a wide variety of reports, which also provide comparative data for our university at 
a national level due to the nationwide design of the overall project. The university can also 
compare different groups of people and their statements on their course of study and career 
developments (for example, compared by university entrance qualification, gender, 
international background, subject group, departments, or courses of study within the 
departments). 

The Hochschule Bonn-Rhein-Sieg University of Applied Sciences has so far participated in six 
graduate surveys in the KOAB and achieved response rates of between 35 and 55 %. 
By conducting the surveys in 2013 and 2016, the university has additionally taken part in two 
research projects about studying and working in North Rhine-Westphalia. The Ministry of 
Innovation, Science and Research of North Rhine-Westphalia funded this state-wide study to 
gain information about study conditions and the professional success of the graduates and to 
help universities compare their results with their relevant comparison group.  
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The final reports “Studium und Beruf in Nordrhein-Westfalen” were published in 2014 and 
2017. Some interesting results related to universities of applied sciences are (Alesi, Neumeyer 
2017):  

• In retrospect, graduates from universities of applied sciences of every subject group 
are more satisfied with their studies than graduates of universities.  

• Graduates that rated the practical orientation in their studies as sufficient were 
slightly more satisfied with their studies. This effect was stronger for universities of 
applied sciences than for universities. 

• The transition into the labor market takes the same time for bachelor graduates from 
universities and those from universities of applied sciences. Bachelor graduates from 
universities of applied sciences earn slightly more than bachelor graduates from 
universities and are more often fully employed with a permanent contract. 

 
Drop-Out Survey 
For the first time in the Winter term of 2013, H-BRS surveyed former students who withdrew 
from the university before graduating. The focus was on reasons why students dropped out 
or transferred to other universities. This survey aims to find out which factors promote a 
drop-out or a change of university and which measures the university can take to ensure that 
as many students as possible graduate. 
Therefore, the following aspects are examined in more detail: 

• Individual study requirements: study entrance qualifications, motives for choosing a 
course of study, information before starting a course of study 

• Conditions of study: the content of the course, the organizational aspects of the 
degree programs and examinations, support and supervision, quality of teaching, as 
well as the atmosphere 

• Personal living conditions and challenges: compatibility of studies with family 
obligations and employment, the burden of chronic illness / disability, and other 
personal challenges 

 
Practical Application Examples and Additional Approaches 
 
Planning Master’s Degree Programs 
When it became apparent that the demand for places in master’s degree programs would 
need to increase, the university had to decide which programs to invest into. To support the 
decision-making process, the central office for evaluation provided reports that compiled 
information from education policy, data from official and internal university statistics, 
empirical educational research, and the university's first-semester and graduate studies on:  

• Bachelor-master transition rates 
• Motivation to take up a master’s program  
• Transitional behavior, especially for graduates with bachelor’s degreed at universities 

of applied sciences 
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• The situation at the Hochschule Bonn-Rhein-Sieg University of Applied Sciences 
 
Pro-MINT-us 
Pro-MINT-us is a university-wide project to support students in their entry-phase, especially in 
STEM-degree programs. It focuses on increasing the student-teacher ratio in the first year of 
study and on reducing the drop-out rate during that phase.  
In 2011, the German government initiated a nationwide funding program to improve 
university education and to reduce the abandonment of university studies at the 
undergraduate level. The H-BRS project Pro-MINT-us, funded with approx. 10 million euros is 
based on empirical findings. For all bachelor’s degree programs, all first-year surveys and 
exams of one year were analyzed to find out which subjects are the most difficult for students 
and what competencies they are lacking to successfully complete the initial phase of their 
studies.  
Evaluation data was not only used to plan the project, but served as a means to foster 
discussion about the situation of the study programs. “As these discussions were based on 
empirical data rather than on opinion, it was possible to achieve an open discussion about 
measures (…)” which have now been successfully implemented (Winzker, Grein et al 2012). 
 
Peer Coaching 
Since 2014, the Hochschule Bonn-Rhein-Sieg University of Applied Sciences has been offering 
peer coaching to all their teaching staff. 
As a further component in the context of quality development for teaching and studying, this 
concept is intended to promote an open teaching culture with discussion and exchange of 
ideas on excellent teaching. In addition to the student course evaluation, it represents a 
complementary perspective and is thus an essential element for professional development 
and self-evaluation in teaching. 
The open concept offers peer coaching tandems or groups of up to five teachers a framework 
for a structured reflection of their own teaching style and conversations about teaching with 
their colleagues. They attend each other’s courses and provide feedback, share knowledge, 
experiences and ideas, challenge one another, and point out different possible solutions and 
ideas. 
 
Critical decisions for the success of the project were  

1. to offer it on a voluntary basis and 
2. to make it accessible to all groups of teachers: professors, lecturers, and academic 

staff with teaching responsibilities. 
This creates a collegial culture of exchange and transparency and promotes cross-
organizational communication and cooperation, laying the foundation for interdisciplinary 
teaching (Grein, Rothe 2017). 
The university offers support through external coaches with professional coaching 
qualifications and higher education pedagogical training experience and also provides printed 
material. It is possible to involve external coaches in observation and peer counseling. 
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Furthermore, individual coaching can be arranged with external providers after the peer 
coaching program has been completed. 
 
The participants provide useful feedback to further develop the peer coaching program. Their 
experiences also help to supply lecturers with suitable courses through the university didactic 
further education program. 
The university also offers a similar format for teaching assistants to get feedback and insight 
into didactical approaches to teaching their tutorials. 
 
Evaluation of Learning Outcomes 
A new evaluation of learning outcomes has been introduced to supply the right tools for 
evaluating learning outcomes based on a student-centered approach to teaching. This format 
is a variation of an innovative evaluation instrument already successfully approved for 
medical education (Raupach, Schiekirka et al 2011) with a questionnaire specifically designed 
for each course. 
 
While the regularly implemented student course evaluation focuses mainly on atmosphere, 
workload, and satisfaction with the lecturer’s performance and the provided materials, this 
learning outcome approach helps lecturers estimate the learning outcomes at three different 
levels: factual knowledge, skills, and professionalism. For each course, the learning goals are 
elaborated and a learning goal-oriented questionnaire is created. The questionnaire serves as 
a self-assessment tool for the students to determine the extent to which different learning 
objectives have been achieved. 
 
At the end of the course, participants are asked to assess their knowledge or skills in a specific 
field once in retrospect – related to the beginning of the course – and once at the time of the 
evaluation. The increase – or decrease – in competence is calculated using a mathematical 
formula and displayed graphically for each learning objective. 
This is an applicable way to sufficiently “generate an adequate appraisal of learning outcome” 
– a “collection of true pretest ratings is not required” (Schiekirka, Anders et al 2014).  
 
Further Development 
An essential step for evaluation accompanying course development will be to consider not 
only the framework conditions for teaching but also didactic concepts and their effects on the 
competence acquisition of students. 
The change from content to competence orientation is an ongoing process that has led and 
will continue to lead to various didactic, organizational, and cultural changes in higher 
education teaching. Meaningful instruments need to be developed to bring evaluation and 
program development closer together. A standardized questionnaire for student course 
evaluation that is coordinated department-wide is unsuitable here and its development too 
slow due to the structured control loops for adaptation. Teachers should be able to try out 
innovative teaching projects and to evaluate and adapt them in an uncomplicated manner. 
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Here, the university would like to develop further exemplary solutions in smaller projects. This 
is how the projects Peer Coaching and Learning Outcome Evaluation emerged. 
They can in return be communicated and multiplied as examples of good practice in 
department workshops, teaching conferences, or through internal and external publications.  
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UNIVERSITY COLLABORATION – RESEARCH COLLABORATION AND 

TEACHING COLLABORATION 
Competency-Based Learning Using a Cross-Cultural Students’ Project 

PROF. DANIEL AGYAPONG 
REGINA BRAUTLACHT 
DR. JOSEPH OWINO 

Introduction 
Multidisciplinary, multicultural, and multitasking has taken center stage in the global 
educational debate. Globalization and improvement in communication have affected the way 
organisations operate and hence influenced whom they hire. Today, it is common practice to 
work with people from diverse backgrounds and it requires competencies that go beyond 
general project management. Intercultural awareness, networking in different global 
communities, and learning to develop specific communication strategies for different 
stakeholders is all part of the package of skills and competencies that are required in today’s 
interconnected world. This has indirect implication on the nature of skills and competencies 
institutions/universities must equip their students with to enable them to compete 
successfully in the working world.  

Furthermore, learning to deal with the use of readily available information, creating content 
collaboratively, and the ability to analyse different aspects that are relevant for global and 
local needs, set in different environmental settings, and thus affect societies differently, are 
all part of these sets of global competencies. The project was motivated by the quest to get 
students to learn how to jointly work on an international project using 21st century online 
tools. Students learned to use different digital tools to communicate with students on three 
different continents. They did not only use new tools (e.g., wiki, web conferencing, survey 
tools) but learned to collaborate and carry out joint research projects. 

Project Approach and Procedure 
The purpose of the project is getting the participating students from the four countries (from 
the three continents) to work collaboratively. The project is a virtual one and students do not 
have the opportunity to meet or personally travel to the other countries. The project planning 
period usually lasts four months. However, the execution requires a period of ten weeks 
(from October to December). The coordinators do the planning from the four universities. 
Using virtual meetings with the help of Skype meetings and often physical meetings, issues 
such as the date for the commencement, completion time, the procedure for monitoring 
project progress, are discussed and agreed upon. The coordinators also agree on the activities 
to be performed by teams and the number of members in each team.  
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Year 2018* 2017 2016 2015 2014 2013 

Country Ghana, USA 
Germany 
Kenya & more 

Ghana, USA 
Germany 
Kenya  

Ghana, USA 
Germany 
Kenya  

Ghana 
Germany 

Ghana 
Germany 

Ghana 
Germany 

Number of 
students 

40+ 12+12+12+5=41 12+12+12+12=48 40+40=80 18+18=36 15+15 = 30 

Tools used Facebook, 
wiki, email, 
Skype, smart 
phone, 
WhatsApp, 
Google Forms 

Facebook, wiki, 
email, Skype, 
smart phone, 
WhatsApp, 
Google Forms 

Facebook, wiki, 
email, Skype, smart 
phone, WhatsApp 

Facebook, 
wiki, email, 
Skype, smart 
phone 

Facebook, 
wiki, email, 
Skype, 
smart 
phone 

Facebook, 
wiki, email, 
Skype, smart 
phone 

Activity   a. Engaging in cultural exchange.                                                               
b. Making cultural videos. 
c. Conducting surveys and writing survey report. 
d. Convening, chairing and writing minutes of virtual meetings. 
e. Recording virtual meetings. 
f. Build a website for alumni of the project* 

Project  
duration 

4 months  4 months   4 months   4 months   4 months   4 months  

Students’ 
exchanges 

10 weeks 
(Oct - Dec 

10 weeks 
(Oct-Dec) 

10 weeks 
(Oct-Dec) 

10 weeks 
(Oct-Dec) 

10 weeks 
(Oct-Dec) 

10 weeks 
(Oct-Dec) 

Table 3: Summary of Project Activities between 2013-2017 

*Activities scheduled for 2018 

 
Planning Meetings 
On average, coordinators have six meetings during the project period with at least one being 
a face-to-face interaction. Face-to-face meetings occur at planned events in one country or at 
conferences. Conferences have also been the source for recruiting other partners for the 
project. The means of virtual meetings is Skype. Other modes of communication for the 
coordinating team include emails, WhatsApp, Facebook, and the use of a wiki space. Figure 1 
illustrates the project meeting process: 
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Figure 5: Collaboration 

 
Project Results and Impact 
The project has connected 235 students since 2013. In 2017, 41 students from Kenya, 
Germany, Ghana, and the USA participated in the project. Table 2 provides some of the 
project outcomes and the potential impacts. 
 

Project results Potential impact/outcome 

Students exchanged videos 
about their countries and 
institutions. 

Increased cultural awareness and networking. 

Enhanced communication abilities and international contacts.  

They conducted joint surveys. Writing research reports, management of the international project, 
creative skills, data analysis, and reporting. 

They planned and held virtual 
meetings using Web 2.0 tools. 

Digital skills, listening to native and non-native speakers of English, time 
management skills, handling conflicts, compromise, and negotiation. 

Students wrote minutes and 
survey report. 

Writing skills, report writing, and presentation skills. 

Self-reflection and teamwork. Time consciousness, task-oriented and perception about other cultures. 

Table 4: Project Results and Impact 

 
Implications for Teaching Methods 
The underlining ideology of the Building Bridges Across Continents (BBAC) project is 
competency-oriented training (CBT). A competency-based approach to training assigns tasks 
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to students that lead to a demonstrated mastery of the activity associated with specific skills 
needed in today’s global workforce. The project depicts the following features of CBT 
(Tannenbaum et al, 2011): 

• Learner-centeredness where the learner continually questions his/her own 
convictions 

• Learning by doing: which provides an opportunity for personal reflection for 
students 

• Problem-solving approach 
• Digital education and functional communicative skills 
• Collaborative/teamwork  
• Educators serve as coaches/role models 

 
Student Guidelines 
Furthermore, the BBAC project has other implications for teaching and learning. The 
guidelines developed for the project provide comprehensive instructions and tasks as well as 
deadlines for the participants in the project. All students receive the same instructions but 
the implementation often differs. The student guidelines include the project goals and a 
detailed description of each collaborative task with its defined deadline. It also provides some 
background information, useful technical support, and an excerpt of the guidelines in the 
appendix to give a short insight into the scaffolding provided. This implies that it is possible 
for institutions from different parts of the world to develop and deliver a joint curriculum 
without students having to travel across the globe. it also makes a case for the use of free 
digital tools in teaching and learning without having to acquire funding for technical 
equipment and software. It is advantageous to have access to a laptop, but many tasks can 
also be done directly with the devices and social apps already used by the students. Across 
the globe, students access the Internet via mobile devices. Most students have a mobile 
phone and a Facebook account. 
 
Students learned to work with free online tools and also engage in virtual communication 
with people from other countries. As part of the project, students scheduled meetings, 
chaired meetings, wrote minutes, made videos and posted them online without any 
assistance from their lecturers. This implies that we should always plan our syllabus to 
frequently provide students with the opportunity to ‘learn by doing.’ Curriculum and teaching 
should not be concentrated in the classroom alone. Students acquire more soft skills than are 
taught in the classroom if they are encouraged to explore more on their own.  
 
The project has implications for collaborative teaching and learning using Web 2.0 tools. The 
project coordinators made use of wiki space hosted by PBworks as a teaching and learning 
platform. This platform allowed coordinators to write, edit, and add comments, views, or 
ideas to documents without any problems. This tool is offered for free for educational 
purposes and can also be purchased as a campus license for up to about 1000 users on the 
wiki. This platform is suitable for sharing a joint curriculum or project between universities in 
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different parts of the world since many universities have a learning management system that 
is often accessible only to enrolled students. 
 

 
Figure 6: BBAC project wiki 
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Student Guidelines 

Building Bridges Across Continents: Promoting Cultural Diversity 

Project (2016-2017) 

(Short version / excerpt) 
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01. General Information and Contact Details 

 
 Germany Ghana Kenya USA 

Start of 

academic year 

26 September 

2016 
22 August 2016 

12 September 

2016 
22 August 2016 

End of 

academic year 
20 January 2017 18 November 2016 24 December 2016 15 December 2016 

Exams / 

winter break 

Holiday 

24 December 2016 

– 7 January 2017 

Exams 

21 November –  

9 December 2016 

Exams 

12 December –  

20 December 2016 

Holiday 

21 November –  

25 November, 

2016 

Number of 

students 
12 12 12 6-12 

Degree 

Bachelor of 

Management 

Sciences 

Bachelor of 

Commerce 

Bachelor of 

Commerce 
Bachelor Students 

Project 

coordinators 
Regina Brautlacht 

Dr. Daniel 

Agyapong 
Dr. Joseph Owino Prof. Nils Rauhut 

Joint platform (https://buildingbridges.pbworks.com/) 

 

Vision 
Our vision is to offer a platform for learning and collaborating with different students around the 
world to develop understanding and respect and offer an opportunity to share ideas while working 
together on a joint project that aims at creating knowledge and fostering global diversity.   
 

Objective 

You will be participating in “Building Bridges Across Continents: Promoting Cultural Diversity” that 
aims at encouraging international communication and building up global competencies. In this project, 
you will discuss and compare student's perceptions of the safety and promise of the use of genetically 
modified organisms in Germany, Ghana, Kenya, and the USA. 

Students will work online with an international team using various tools to communicate. These teams 
will be in charge of designing and carrying out a survey to assess views on specific topics related to 
Genetically Modified Food (GM Food) in Germany, Ghana, Kenya, and the USA. The findings will be 
shared in a final report. 
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Tasks and deadlines  

The global project runs from 5 September to 20 November 2016. You will have to complete six tasks 
with members from three continents during this period. Each task needs to be completed by a given 
deadline. Respect the deadlines as the whole project team’s work could otherwise be compromised. 
You need to communicate with your team if you are experiencing problems and ask for help if you feel 
that you are unable to meet a deadline. 

Tools 

Various online tools are at your disposal to communicate with your peers: a Facebook group and a 
joint online platform “wiki” to upload written work or send out messages to the members of your 
group. The wiki is hosted by Hochschule Bonn-Rhein-Sieg, University of Applied Sciences, Germany. 
Login details to connect to these tools will be sent to each participant via email. 

 

02. Student Goals 

New communication technologies are changing the way we work and 
have created a possibility to communicate with people around the 
world. Effective communication skills in business are important in 
today's interconnected world. These skills include the use of new 
innovative technologies like working with Web 2.0 tools and connecting 
with business people, organizations, and institutions around the world. 
The Internet and new technologies at the workplace have created a 
new demand for specific communication skills beyond typing or using a 
phone or fax.  

 

In this project, students will learn to use different new technologies to communicate with students in 
a different part of the world. Students will not only use new tools (e.g. wiki, web conferencing, survey 
tools), but will learn to collaborate on and carry out joint research projects. This project helps students 
gain global competencies in dealing with diverse cultures.  These days, it is a common practice to work 
with people from diverse backgrounds, and it requires competencies that go beyond general project 
management. Intercultural awareness, networking in different global communities, and learning to 
develop specific communication strategies for different stakeholders are all part of the list of skills and 
competencies that are required in today’s interconnected world. 

 

Skills and competencies:  

Learn to use business communication effectively 

● Listening to native and non-native speakers of English. 
● Being patient and a good listener, practice listening. 
• Native speakers act as a role model for grammar and writing skills. 
• Learn to use different new technologies of communication (video conferencing, use of 

collaborative writing tools) in an international setting. 
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Develop professionalism 

● Ability to carry out a joint international research project 
● Learn to collaborate in a virtual environment (be ethically correct, follow the code of conduct, 

and remember general rules of business etiquette), meet deadlines, and learn to manage 
keeping the lines of communication open at all times. 

● Explain issues and give solutions 
● Learn to work in an international team (be reliable, be responsible and productive) 

 
Understand intercultural communication 

● Explain: being able to explain basics about one’s own culture (customs, views, values etc.) is 
setting standards in on learning to communicate with non-native speakers of English and 
speakers of African English and American English. 

● Learn: gain knowledge about students’ cultural backgrounds (different countries and 
nationalities). 

● Avoid: being prejudiced and be open-minded to new ideas, customs, beliefs, and traditions. 
● Use international English or English as a Lingua Franca:  Communicate with non-native 

speakers of English; avoid jargon, acronyms, abbreviations, and specific words not used in the 
other culture. Raise awareness of oral communication strategies for online communication. 

● Foster communication and exchange: During the project, ask questions, give constructive 
feedback, and encourage discourse. 

● Adapt written communication: when publishing a written document for a specific 
international audience, meet the needs of the particular culture and clarify particular aspects 
unknown to the audience. 
 

Becoming globally competent in an interconnected world 

● Gain knowledge about global and cross-cultural issues that are relevant to different 
communities, countries, continents, and humanity in general. 

● Understand global issues from different cultural perspectives; work against misconceptions 
and generalizations.  

● Demonstrate analytical and critical thinking skills in working collaboratively with people from 
different cultures and values and in being open to global diversity.   

● Develop capacities to interact and work in multicultural and diverse communities. 
● Respect global diversity and deal with changing world events. 
● Interact in an interconnected world using digital media. 
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BBAC project plan / schedule 
Research project management: the stages 

The table below shows the different stages, tasks and tools used in this project: 
Task Date/week Description and tools 

Orientation 
Week 36 

5 -11 Sept 2016 

Orientation at UCC, CCU and UoN  

Tools: Facebook 

 

Cultural video 

message 

Week 37 

12 -18 Sept 2016 

Cultural video messages are prepared by the 

students in Kenya, Ghana and the US. 

Tools: mobile phone and Facebook 

 

Connecting 
Week 38 

19 -26 Sept 2016 

Students from Kenya, Ghana and the US get 

access to all platforms. 

Tools: Facebook, Skype, and wiki 

 

Germany joins 
Week 39 

27-30 Sept 2016 

German students join the project by reading 

the guidelines, getting access to all platforms 

and completing the cultural video assignment. 

Tools: Facebook, Skype, and wiki 

 

TASK 1 
Week 40 

03 -09 Oct 2016 

Finding out about GMOs and setting up the first 

virtual meeting. 

Tools: Facebook and wiki 

 

TASK 2 
Week 41 

10 -16 Oct 2016  

Virtual meeting – introductions 

Tools: Skype meeting, recording app, wiki 

 

TASK 3 
Week 42 

17 -23 Oct 2016 

Virtual meeting – survey questions  

Tools: Skype meeting, recording app, wiki 

 

TASK 4 
Weeks 43 – 44 

24 Oct - 4 Nov 2016 

Conduct international survey  

Tools: Online survey tool  
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TASK 5 
Weeks 44- 45 

5-9 Nov 2016 

Write country summary report 

Tools: Word, Excel, wiki 

 

10 and 11 November: Africa conference in Sankt Augustin, Germany 

TASK 6 
Week 46 

12 – 20 Nov 2016 

Virtual meeting – analysis 

Tools: Skype meeting, recording app, wiki, 

PowerPoint, Excel 

 

Evaluation 
Week 46 

14 – 20 Nov 2016 

Online project evaluation 

Tools: online evaluation software (EvaSys) 

 

Cultural video message  
introducing cultural diversity 
Week 37 (12 - 18 September) 

 
A) Read the cultural video assignment in the guidelines. 
B) Sign up for one of the cultural topics in your country. 
C) Create a cultural message on a video and post it in the BBAC Facebook group. 
  
Introducing cultural diversity: Learning about new cultures, languages, ideas, and values is the first 
step of working internationally with members of different countries or ethnic groups. We need to 
understand the ways others view the world to be able to communicate across cultures. Intercultural 
communication plays an important part in this process.  
 
Before working together on a joint research project, you will be asked to send a cultural video 
message (CVM) to all participants.  The messages can be funny, innovative, or simply a short interview 
that focuses on different aspects of your culture. This assignment is a personal account of your view 
and values and gives other participants a quick insight into some areas that may be different or similar 
to their own culture. 
 
Video assignment: The video should be about 3–5 minutes long and address one cultural category. 
See instructions in Section 06 – Cultural Video Message for details on the five culture categories.  One 
or two students in each country can work together on one video. It is a personal message about your 
culture and NOT a standard or generalized message about your country. You do not need fancy 
equipment but you can use your webcam or mobile phone. 
 
There should be a total of six video messages from Ghana, six video messages Kenya, and six video 
messages from the US. Germany will not be able to participate in this part as their term has not 
started.  
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Good sound! The videos must be shot in quiet areas. This is very important as wind, traffic, or people 
not involved in the video can impede the sound of your video immensely. It would be a shame if 
people were unable to understand your message due to technical issues.  
 

Connecting  
Week 38 (19 - 26 September) 

 
A) Comment on videos and answer posts on Facebook. 
B) Access to the joint platform (wiki) and get acquainted with the workspace. 
C) Receive a short tutorial on using wikis (write, upload, and comment). 
D) Students get connected on Skype with their team members.  
 
Facebook forum assignment: Post your video on the Facebook Group not later than 19 September and 
start commenting on the other videos. Ask at least one question about something that is unfamiliar in 
your cultural setting.  Also encourage a dialog even though you have never met face-to-face.   
Tutorial on wikis:  Go to the project wiki, (https://buildingbridges.pbworks.com) hosted by 
Hochschule Bonn-Rhein-Sieg, University of Applied Sciences, and get familiar with the project 
materials. You have received access and can join the wiki by 19 September. For instructions about 
getting access and setting a password, see Section 10 – Joint Online Platform (wiki). 
 
Wiki workspace / your international team  
Get acquainted with the wiki, the platform where you will store your documents. You will receive a 
short tutorial from your country coordinator. You are a member of international project team 
comprised of students from Germany, Ghana, Kenya, and the USA. Find your international workspace 
on the wiki. There are six international teams in total and you are a member of one team.  
 
Getting started – getting connected on Skype 
You can find the email addresses of your team members on the wiki. You can share your Skype name 
by adding it in the comment section of your team space on the wiki or writing an email. Discuss with 
your teammates in your country how you wish to inform the others.  
 

Germany joins 
German orientation  

Week 39 (26 - 30 September) 

 
A) German students join the project and get access to all platforms and are assigned to a team. 
B) German students respond to the cultural video messages and post an introductory picture. 
C) Connecting online with their own international project team. 
 
Germany joins: German students begin their semester on 26 September and will be informed about 
the project on this day. They will receive their guidelines and will be added to all platforms. German 
students watch the cultural video messages and comment on them. Help your teammates from 
Germany by assisting them in the process of getting connected. Remember that they need to 
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complete the process within a few days while the rest had three weeks for their orientation.  
 
German Facebook message: Students in Germany are asked to post a short welcome message by 
adding a picture of their favourite place for spending time at during the week. It could be any place on 
campus, in your room, or in a café that you visit on a regular basis. Take a picture using your phone 
and post it by September 30.   
 
Connecting with everyone: Students start connecting with their international teams. 
 

Task 1 
Week 40 (03 October – 09 October) 

 
A) Students investigate the topic GMOs. 
B) Teams finalize the time and date for their first Skype meeting.  
C) Fill in the GM food checklist and upload it to the wiki. 
 
Introduction on GMOs: The overall project assignment is to compare student’s perception of the 
safety and promise of using genetically modified organisms (GMOs) in Germany, Ghana, Kenya, and 
the USA. The idea is that each international team researches this topic in each country using the same 
survey. The team analyses the collected data from each country and the information is subsequently 
published in a joint report. 
The project coordinator has written a short overview of the developments of GMO in each country so 
that you can familiarize yourself with the overall topic. A recommended reading list (see Section 19) is 
included in the guidelines and you can visit your university library for further information on the topic. 
We recommend watching a video on YouTube. 
Setting up your first virtual meeting: The first step is to schedule the first Skype meeting. If you have 
never skyped before, practice with a friend. Also, please make sure to have a headset. Ask your 
coordinator for help. The feedback of previous projects students showed that participants without 
headsets were often difficult to understand or noise levels so high that it made communication very 
difficult.  
 
Time differences: Find out about the time difference in each country and then figure out a feasible 
time frame. It is not practical to hold a meeting if some members need to get up at 2:00 am in the 
morning. Finding a time for three continents and four time zones is your first big challenge! The US 
students will chair the first meeting (Task 2). Not only are you going to deal with different time zones, 
but also with completely different schedules. In some countries, students are in class the entire day 
and can only meet in the late afternoon or evening.  
 
Flexibility: Trying to find a suitable day and time where everyone can attend will require you to adjust 
your timetable. Every member in the team will need to be flexible as you will otherwise hit a dead 
end. Another option is to meet during the weekend. In general, all members from one country should 
attend each meeting. However, at least one member of each county must attend every virtual 
meeting.  
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Absentee ruling: At least one member of each country needs to be present during each virtual 
meeting. Any other country members unable to attend will work together closely with the country 
partner and are still responsible for all the tasks. 
 

Task 2 

Week 41 (10 October – 16 October) 
1st virtual meeting (kick-off meeting) 

 
A) Technical requirements: carry out a sound check before meeting on Skype.  
B) Every team member will be able to discuss GMO developments in their country. 
C) The US members of each team will chair the kick-off meeting. 
D) Ghanaian members will take minutes of the meeting and post them on the wiki within 48 

hours. 
E) German members will record the Skype meeting and store the file on the wiki. 
F) The Kenyan team will attend the meeting.  
G) Agree on time and date of the next meeting between 19 and 25 October. 

 
Being technically ready: Carry out a sound check before meeting on Skype. This is very important as 
you determine how you sound to others. Use a headset and do not meet in a public area, but find a 
quiet place without noise distractions.  
 
Connectivity issues: You may find that the connection is not very good. Then it is important to disable 
the video transmission. Connecting between three continents is possible, but it is best to use good 
Internet connections.   
 
Be prepared for the meeting: Every member of the team should be able to discuss the topic of GMOs 
and give background information relevant to their country.  The students should give more input than 
offered in the guidelines.  
 
Chairing: The US students of each team will chair the first meeting. 
 

Minutes: The Ghanaian members of the team will write the first minutes of the meeting and store 
them on the wiki. The minutes are a record of what was said during the meeting and information that 
all the attendees agreed on, and they provide the members who were unable to attend the meeting 
with the necessary information to proceed with the project. The minutes should also include the 
names of the attendees. See the section on writing minutes for useful hints as well as the template 
which is stored in your team workspace on the wiki. The deadline for posting minutes is 48 hours after 
the meeting. Ghanaian members will inform the team once the minutes are posted.  
 
Instruction on meeting:  

● Introduction: Get to know each other and build rapport. All members should introduce 
themselves and provide details about their person and the university and degree program. It 
might be good to have an agenda for the meeting and to go through the project
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 schedule briefly. 
 

● Online discussion on GMOs: Discuss the development in your country and share your thoughts 
on the perceptions of safety and promise of the use of GMOs. You should discuss issues that 
might be worth including in the survey.  
 

● Go to Section 08: Survey Checklist – BBAC 2016 – Project Management of the guidelines or 
upload the checklist form to the wiki and discuss the first questions to prepare your survey on 
GMOs.  

 
● Schedule a second meeting: Schedule the second virtual meeting. See details about the 

meeting in Task 3. German students will post the final meeting date and time on the wiki 
under their team workspace. 

 
Absentee ruling: Again, at least one member of each country needs to be present during each virtual 
meeting. Any country member unable to attend will work together closely with the country partner 
and still be responsible for all the tasks. Single members from a country are required to attend all 
meetings.  
 

Task 3 

Week 43 (17 October – 23 October) 
2nd virtual meeting  
“Prepare a survey” 

 
A) German members of each team will chair the second virtual meeting. 
B) Collaboration: the team agrees on a final list of 15–20 questions based on proposals for the survey 
from each country. 
C) The team decides how to conduct the survey (self-administered questionnaire, online survey, face-
to-face with the researcher present, paper format, email etc.) 
D) The Ghanaian team will compile all questions for the survey and creates a final questionnaire for 
their team and post it on the wiki. 
E) Each country team will then use this final questionnaire in their country and translate it into the 
respective native language, if needed. 
F) The team decides on a date and time between 14 November and 20 November 2016, for the next 
virtual meeting. 
G) The German team will record the Skype conference call and store the file on the wiki. 
F) The Kenyan team will write minutes of the meeting, inform the team of the next meeting, and post 
the minutes on the wiki. 
G) The US American students will attend the meeting. 
 
Before the meeting: You will be planning a survey and draft a questionnaire. Each country member 
should draft at least 10–12 questions to share with the other team members that can be used for the 
survey. The questions can be quantitative questions using a rating scale (e.g., 0=no agreement, 
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1=least agreement, 2=moderately agree; 3=agree, 4=strongly agree) or open questions. Due to the 
time restrictions, it is best to limit the use of open questions. For example, Google Drive has a 
questionnaire creating function with many different types of questions that might be useful. If you 
have access to other survey software, you can use these for your survey. There is a tutorial video 
offered by a former student member of the project on how to use Google Drive surveys. See the wiki 
for the video. Each team uses the survey checklist as a guideline. Students post their set of questions 
on the wiki or send via email to each member. This should be done at least 48 hrs before the meeting. 
Please note that it is not an individual task but should be coordinated on a country level and then sent 
off to the other countries.  
 
Soundcheck: Always be a few minutes early for the meeting since your computer or equipment might 
surprisingly not work due to an update. Go through the soundcheck and prepare yourself.  
 
Chairing: The German members of each team will chair the second meeting, record the meeting, and 
store the file on the wiki. 
 
Minutes: The Kenyan members of the team will write the minutes of the meeting and store them on 
the wiki. The minutes are a record of what was said during the meeting and information that all the 
attendees agreed on, and they provide the members who were unable to attend the meeting with the 
necessary information to proceed with the project. The minutes should also include the names of the 
attendees. The Ghanaian members of the team will compile all questions agreed on by the team for 
the survey and post it on the wiki.  
 
Final version/date: All countries are required to use the same set of questions (i.e. the same 
questionnaire). Please make sure that you are using the correct and final version of questions before 
you begin! In the past, this has been an issue as students forgot to agree on the final version and 
started at different dates using different versions. You would then need to restart your survey as it is 
not possible to have different questions on each country survey.  
 

During the meeting 
Preparing the survey 
Each country presents the 10–12 questions about the topic they are surveying. During the meeting, 
participants should agree on the final list of 15–20 questions they will be using for their research. The 
questionnaire should include information about age, gender, and possibly occupation. 
 
Decide who you want your audience to be (e.g. friends, family, schoolmates) and ask them to 
complete the survey. You can create an online survey on Google Drive, send it by email or via a social 
network, or give it out on paper. Your survey can be in your native language or in English. The method 
of distribution can vary in each country but the data collected needs to be identical.   
 
Negotiating skills and cultural diversity: Once again, use the checklist for surveys and agree on the 
purpose of your survey. What do you want to find out? A survey is used to gather data that can be 
represented in statistics and make generalizations (e.g. opinions, conditions, ratings). What issues are 
the most relevant and controversial? Negotiate and agree on a set of relevant questions for your 
survey.  
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Remember that some questions may be misunderstood or not relevant in one cultural setting. Listen 
to your partners when they explain that the question may be misleading or misinterpreted in their 
country. Try to find a solution. Compromise and adjust your survey to meet all the diverse cultural 
requirements in each country.  
 
Schedule next meeting 
Schedule the third virtual meeting and agree with all members on when to meet. The third meeting 
should take place after the survey is carried out (Task 6). 
 

Task 4 

Week 43-44 (24 October – 4 November) 
Conduct research 

 
A. You may want to get approval from your university to send out the survey to the students. 
B. Write an introductory email with the link of your survey or conduct a personal interview with 

your questions. 
C. Keep in mind the deadline for completing the survey!   

 
This is how you should proceed: 

● Write a short letter of introduction about the research your team is conducting and send the 
questionnaire to your classmates, friends, and other respondents. Please mention that the 
survey is anonymous and non-traceable and offer a contact person for possible questions. 
This letter can be written in the native language.  Explain briefly that the survey should not 
take more than few minutes of their time. You can use the logo of the project for your 
introductory email. Finally, thank the readers for their attention. 

● Coordinate your country survey with the other classmates in your country. It would be 
counterproductive to simultaneously send out ten surveys to your university classmates. 

● Get approval to conduct the research at your university. Consult your lecturer or professor. 
● Watch out for survey tools that are free for a limited time and then require a payment. Refrain 

from these types of offers as you will not have access to your data after the deadline has 
expired. It is best to use Google. 
 

Sample size? 
Each country should sample a minimum of 40 respondents. That is a total of 160 for each project team 
(40 in Germany / 40 in Ghana / 40 in Kenya / 40 in the US). You are of course welcome to sample more 
as this is only the minimum requirement.  
 
Useful tools & research tips: 
 
Sample size calculation websites: 

• http://www.surveysystem.com/sscalc.htm#one 
• http:// www.macorr.com/sample-sizecalculator.htm 
• http://www.raosoft.com/samplesize.html 
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Task 5 

Week 44-45 (5- 9 November) 
Country reports 

 
1. Get the results of the survey and analyse the data. Post the results (Excel file or graphs) in 

your workspace by 5 November. 
2. Write a country report and post on the wiki by 9 November  
3. Prepare a presentation (some slides with graphs) explaining the data from your country’s 

perspective.  
 
Share your country data: For your team members to compare their data with the data from your 
country post the information by no later than 5 November on the wiki. 
 
Country reports deadline – 9 November 
Write an objective summary of your findings and critical analysis of your results; write a two-page 
country report of a minimum of 500 words. The findings should also include charts and graphs. Upload 
your summary report and graph(s) to the wiki in your team space. This document must be in Word. Do 
not upload a PDF. Use the template for writing your report provided to you on the wiki.  
 
10 – 11 November: German-African conference – poster presentations 
German students will present the BBAC project and the data collected at the international German-
African conference held at Hochschule Bonn-Rhein-Sieg, University of Applied Sciences.   
 

Task 6 

Week 46 (12 November – 20 November) 
3rd virtual meeting 

 
A. Before the meeting go to your virtual room (Skype) and conduct a soundcheck. 
B. Prior to the meeting, read the country reports of your team. 
C. The Kenyan team will chair the meeting. 
D. During the meeting, discuss similarities and differences between countries and analyse them 

critically. 
E. The US members will write the minutes and upload them to the wiki team space. 
F. The German members will record the meeting. 
G. The Ghanaian members will attend the meeting. 

 
Before the meeting: Go on to the wiki platform and read the final reports written by the other 
countries.  
 
During the meeting: Chairing: The Kenyan members of each team will chair this meeting. Discuss the 
findings of each country, look for similarities and differences, discuss the findings critically. 
 
Minutes: The US members of the team will write the minutes and store them on the wiki.
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Evaluation 

Week 46 (11 November – 20 November) 
Completion of the project evaluation online and final report 

  
Project evaluation 
All students are requested to evaluate the project. An online survey on the wiki will be made available. 
 
The project coordinators thank all students for their hard work and research activities! Special thanks 
for the technical support offered by the project assistants from Hochschule Bonn-Rhein-Sieg, 
University of Applied Sciences. 
 
Final report – The American students will summarize the country reports in a final report based on the 
data and discussions of the last meeting. The final report will be uploaded to the wiki in a Word 
document using the final report template. For further details on the final report deadlines, consult 
your professor directly.  
 
Thank you! 
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CROSS-CULTURAL APPROACH TO ENTREPRENEURIAL TRAINING OF 

UNIVERSITY STUDENTS 
DR. JOSEPH OWINO 

Introduction 
Culture is the constellation of shared believes, mores, values, and traditions that define the 
behavior of people and it is unique to each community at local and national levels. Culture 
determines the languages spoken by the people, their attitude towards others, and their 
behavior. While the family is the immediate point through which culture is learned by 
children, socialization at institutions such as religious organizations, places of worship, 
schools, and the society’s dispute resolution system reinforce culture. Unlike the Internet, 
traditional media in the forms of local and national print and audio-visual content tend to 
reinforce cultural beliefs, values, and practices of specific communities. The uniqueness of 
culture creates market penetration challenges to entrepreneurs in international markets. 
Therefore, intercultural communication is a necessary skill for reducing cultural liability and 
increasing the success of entrepreneurial ventures.  

The intercultural communication skill was built through the virtual connection of students 
from three different continents under the auspices of the German-African partnership 
platform for the development of entrepreneurs and small/medium enterprises. This was a 
four-year project involving Hochschule Bonn-Rhein-Sieg, University of Applied Sciences (H-
BRS), the University of Cape Coast (UCC), and the University of Nairobi (UoN). In the spirit of 
cultural diversity, the intercultural communication project component brought on board the 
Coastal Carolina University in America. The project broadly aimed at creating and transferring 
entrepreneurial skills by encouraging linkages between universities and industry; and 
promoting collaboration between universities in Africa and Germany. Through the 
collaborations, university teaching staff undertook applied research that generates solutions 
for industry and creates and shares knowledge in entrepreneurship. In addition, the project 
was aimed at indirectly facilitating trade across continents by creating cross-cultural 
awareness and strengthening capacities of students to stretch their abilities beyond the scope 
of their home countries. Project activities included students and faculty exchange, business 
plan competition, joint research, and setting up incubation centers. The cross–cultural 
approaches used to train students on entrepreneurship included virtual meetings, 
collaborative research, expert coaching, international exchange visits, and participation in 
conferences. These approaches are briefly described below. 

Virtual Interviews and Meetings 
Communication is the means through which cultural content is passed. Although various tools 
can be used to connect people across nations, we chose communication tools that are 
effective and less costly in managing communications across nations and continents. While 
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students were encouraged to use digital tools like wiki and email for managing 
communication with documents, social media like Facebook were used to exchange cultural 
information through short videos and brief information posts. The videos were developed by 
the students themselves using portable digital devices like mobile phones and alternative 
video recorders. The video recordings were done in English at the beginning of the project 
and contained rich cultural content. The videos kicked off interactive sessions among students 
and facilitated learning about other cultures. Virtual meetings were held via Skype.  
 

 
Figure 7: Cultural Interview via Skype (Kenyan and German student) 

 
Project coordinators, who are faculty members in respective universities, jointly held regular 
meetings on Skype to educate each other on the cultural values in each country, monitor 
project activities, resolve emerging issues, and to virtually interact. Students used project 
guidelines with predetermined meeting dates to hold meetings where issues relating to 
project tasks and cultural information were discussed. While students used emails and 
Facebook as first contact tools, they were followed by initial cultural interviews via Skype.  
 
The cultural interviews were paired conversations whereby all students from one country 
interviewed their project peers in other countries one at a time. For instance, a German 
student interviewed one student from the USA, one student from Kenya, and similarly one 
student from Ghana. The cultural interviews focused on explaining the essential elements of 
one’s culture, avoiding prejudice and encouraging open-mindedness, and using international 
English to communicate with non-native English speakers. Unlike the coordinator’s Skype 
meetings, students’ meetings were recorded by the students themselves in an alternating 
format. The recordings were uploaded to the wiki for retrieval by all students in the project as 
well as authorized project coordinators. Our analysis reveals that a cultural interview on 
Skype was the most effective method for passing cultural information to people from 
different cultures. Unlike videos uploaded by students on Facebook, cultural interviews via 
Skype encouraged interactive and inquisitive conversations which created the environment 
for appreciating different cultural contexts. Nonetheless, we observed that developing 
countries with poor Internet connectivity faced considerable challenges in consistently 
sustaining online calls. Poor Internet connectivity was a threat to cost-effective cultural 
awareness creation mainly where online calls were used. 
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Collaborative Research  
The research took the form of collaborative, multidisciplinary and applied. Research dealt 
with social issues that cut across societies, but upon which people hold different perceptions 
that are backed by society’s cultural orientation. Some of the research topics tackled by 
students include ‘genetically modified organisms’ and ‘entrepreneurship’. As a starting point, 
project coordinators developed project guidelines containing detailed instructions with 
specific timelines. The second step involved coordinators selecting between six and twelve 
students from each university. The students were then divided into six groups with at least 
one but no more than two students from each country. The coordinators in the respective 
countries organized an orientation that entailed introducing students to communication 
tools, training on wiki, and sensitization about project guidelines. Thereafter, the students 
were asked to contact their group members in the different countries. After initial contacts 
were made, the students were encouraged to manage the research process with minimal 
support from the coordinators. However, the coordinators continuously monitored student 
progress through scheduled meetings, wiki postings, and project Facebook inspection. 
 
The collaborative research created cultural awareness by grouping people from different 
cultures and tasking them to work on a common problem where the output largely depended 
on continuous engagement, commitment, and continuous communication within and across 
cultures. In the process, students learned cultural information through continuous 
interactions, assigning roles among others. Critical cultural lessons learned included the 
cultural meaning of time, task orientation, and managing relations with each other. Analysis 
of project results over time consistently revealed that African students had a different cultural 
understanding of time whereby little respect is pegged on keeping deadlines; this could be a 
liability in managing international business contacts. German students were intent on strictly 
keeping deadlines while American students were equally committed to keeping time. 
Nevertheless, Germans were perceived as goal-directed, Americans were task-oriented, and 
Africans were competent in managing relations by displaying traits such as concern for each 
other, sociability, and happiness. Other cultural lessons include variations in moral attributes 
such as sincerity, honesty, fairness across continents. Through collaboration, students learned 
how to work with other students from different cultural backgrounds separated by thousands 
of miles. The project demonstrated that collaborative engagement creates an avenue for 
continuous communication thus facilitating cultural awareness. 
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Table 5: Student Project 2017 Exit Survey 

 
Expert Coaching 
Coaching of the students by internationally exposed faculty members was an inevitable 
exercise to accelerate the students’ understanding of different cultures. Faculty members are 
playing the roles of project coordinators in each country, psychologically preparing students 
for cultural differences in different continents by sharing their own experience with cultural 
encounters. The faculty members made students understand that doing business 
internationally is an illusion whenever one ignores other people’s culture or deems the own 
culture to be superior to others. Coaching was done informally and addressed students’ 
questions relating to stereotype, cultural myths, communication, perceptions, and attitude. 
Although making people appreciate the culture that they are not exposed to is not a walk in 
the park, coaching is helpful in breaking down real and perceived cultural barriers, eliminates 
the fear of communicating with people of different cultural backgrounds, and builds students’ 
confidence to freely engage with others. Also, coaching helped lower the cultural shock and 
shaped first impressions that students developed about people from other cultures. From our 
experience, coaching helped minimize cultural paranoia and relieve any cultural superiority-
inferiority complex. It helped students know that despite differences, all cultures are equally 
important. Effective coaching demands that the coach must be knowledgeable, flexible, open-
minded, and objective.  
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Figure 8: Intercultural Competencies 

 
International Exchange Visits 
Exchange visits involving both faculty and students to countries hosting the project are 
excellent for creating cultural exposure because of the direct physical interactions between 
visiting and host faculty members on the one side and visiting faculty members and students 
at the host university. During the faculty exchange visits, the host university developed a 
program of engagement which included interacting with staff of the host university and 
interacting with both undergraduate and postgraduate students in classrooms by delivering 
guest lectures. At Hochschule Bonn-Rhein-Sieg, University of Applied Sciences, the interaction 
with visiting lecturers was enriched by organizing public lectures where the university-wide 
community and members of the public were allowed to attend. This kind of involvement was 
fruitful in understanding the dimensions of society from different perspectives.  
 

 
Figure 9: Lecture of Prof. Daniel Agyapong at H-BRS 

Knowledge, Skills and Competencies Acquired  
Please express your view by rating the following questions.   
INTERCULTURAL COMMUNICATION 
 
I can communicate with different people from 
other countries. 
 
 
 
I am able to negotiate with people from 
different countries. 
 
 
 
I am more aware about different cultures due to 
the meetings I had. 
 
 
 
I am able to communicate with native/non-native 
speakers of English language. 

 
 
 

0% 0% 7,7%  28,2%  64,1%   n=39 
st ro ngl y di sa gr ee                    to ta lly  agr e e av.=4,56 
                    dev.=0,64 

                     
 1 2 3  4   5       

0% 0% 15,4%  28,2%  56,4%   n=39 
st ro ngl y di sa gr ee                    to ta lly  agr e e av.=4,41 
                    dev.=0,75 

                    
 1 2 3  4   5       

2,6% 2,6% 7,7%  28,2%  59%    n=39 
st ro ngl y di sa gr ee                    to ta lly  agr e e av.=4,38 
                    dev.=0,94 

                    
 1 2 3  4   5       

0% 2,6% 17,9%  33,3%  46,2%   n=39 
st ro ngl y di sa gr ee                    to ta lly  agr e e av.=4,23 
                    dev.=0,84 

                      
1 2 3 4 5 
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Figure 10: Lecture of Dr. Joseph Owino at H-BRS 

 
A few students were selected to take part in an exchange program on merit basis and 
traveled to the foreign host university where they stayed for one complete semester. During 
their stay, the students were integrated into the host university student community. They 
attended classes, participated in group discussions, completed assignments, worked on 
projects assigned by the lecturers and professors, and were questioned both during and at 
the end of the semester. Depending on the host institution, students also participated in 
fieldwork activities and socialized with other students in the host institution outside the 
classroom. The whole idea of the exchange program was to learn by seeing and experiencing 
the other environment directly by being exposed to educational and social settings. Thus the 
project promoted the cross-fertilization of different cultures. In the latter part of this 
Handbook of Applied Teaching and Learning, there are a few case studies with details on 
these student and faculty exchanges.  
 
Conference Participation 
The joint research was initiated by creating research teams under specific thematic areas. The 
research teams were formed by grouping together at least one faculty member from each of 
the three universities in each thematic area. Six thematic joint research teams were 
established during the November 2015 conference hosted by the University of Cape Coast in 
Ghana. The teams comprised intercultural and business English, accounting and finance, 
consumer behavior, business simulation, sustainable agriculture, strategic management & 
supply chain management. 
 
Research projects undertaken by students and faculty members culminated in a paper 
presented at the annual conference which was alternately organized and hosted by 
participating universities. Students were encouraged to participate in the conference by 
presenting the results of their research. However, due to financial constraints, only project 
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students in the host university presented their research work on behalf of the other team 
members from other countries. Student presentations were done through posters, but the 
presenters were available to answer questions ranging from methodology, working with 
people from different continents, developing survey tool, data collection, and analytical 
procedures. 
 
Apart from the students, faculty members participating in the project presented their papers 
in the conference highlighting the approach used among themselves to work with each other, 
objectives of the study, methodology, selection of students to take part in the project, 
student coaching, the challenges they faced and how they overcame them. In addition, the 
faculty members who played the role of project coordinators in respective countries shared 
the results of their study, interpreted their findings, and discussed the outcomes as well as 
insights from the study. 
 
The connections and collaborations developed by Germany, Ghana, Kenya, and the USA 
through the Building Bridges project have created cultural awareness and appreciation of the 
different cultural values in different societies. Both faculty members and students have 
improved their communication skills in different cultural contexts. Our collaboration has 
changed our approach to teaching with emphasis on training students to fit into the global 
marketplace by building competencies in digital media literacy, interpersonal communication, 
international collaboration, and project management. The project has reduced culture-bound 
challenges that make it difficult for people from different backgrounds to work together.  
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Appendix 
 
BBAC Student Guidelines 2017 

Cultural Interviews to Build Rapport 
- One-on-One Skype Interview - 

Week 39 (25 September – 1 October) 

 
A) Read the Cultural Categories to prepare for your interview. 
B) Contact your interview partner. 
C) Familiarize yourself with the time differences. 
D) Agree on a time and date to meet online using Skype. 
E) Meet online using Skype and the Skype recording app. 
F) Learn about the culture of your interview partner. 
G) Listen and get acquainted with the different accents. 
H) Reflect on your first encounter and write a short message on Facebook to share your thoughts 
with all participants. 

 
Cultural diversity: Learning about new cultures, languages, ideas, and values is the first step of working 
internationally with members of different countries or ethnic groups. We need to understand the way 
others view the world to be able to communicate and work across cultures. Intercultural 
communication plays an important part in this process. 
Before working together on a joint research project, you will be asked to interview some of your team 
members. This interview assignment gives you an opportunity to learn about the cultural aspects of 
the other team members and to share your insights into some of the differences or similarities to your 
own culture. 
 
Interview assignment: The Skype interview should last at least 30–45 minutes and address at least one 
cultural category. You can use the questions as a guideline but can also ask your own questions or 
some other questions from another category. However, you should stay focused on one specific 
category which you will then reflect upon and compare to your own culture in the Facebook post. 
First, look at the instructions in Section 06 – Cultural Categories for details on the five cultural 
categories and select one that you would like to focus on in your interview. Second, print the interview 
form (see the wiki sidebar under “Forms”. Note down some key points about your interview partner’s 
comments).  
 
Role as interviewer / role as interviewee: 
In general, there are two teammates assigned to your international team from each country (i.e. two 
Germans, two Ghanaians, two Kenyans, and two Americans*). In total, you will arrange three short 
interviews of around 30–45 minutes where you will spend about half the time interviewing a person 
and being interviewed as well.  
*Americans are often used to refer to citizens of the United States of America, but can also refer to all citizens of North and South America. In 
some countries, citizens from the US are referred to as citizens of the United States and not as Americans. In German, the correct wording is 
US American. In these guidelines, we will refer to Americans as those representing the international team for the US. 
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Skype: If you have never skyped before, practice with a friend. Also, please make sure you have a 
headset and a webcam! Before meeting on Skype, conduct a soundcheck by using the Skype Echo 
(sound test service) to check your audio settings. This is very important as you can record and see how 
you sound to others. Do not meet in any public area but find a quiet place without further noise 
distractions. You should use a video to enhance face-to-face contact. If you do not have a webcam, 
either use another computer or ask your country coordinator. If you are unsure, ask your coordinator 
for help. The feedback of previous student projects showed that participants without headsets were 
often difficult to understand or noise levels so high in the background that it made communication 
very difficult.  
 
Record your findings: You will need to record the interview using the MP3 Skype Recorder to 
document your findings. For details on the app, see Section 11, Digital Tools and Joint Platforms. Be 
sure to practice once or twice before you record your interview. 
 
Time differences: Find out about the time difference in each country and then figure out what time 
frame is feasible for conducting your interview. Not only are you going to deal with different time 
zones, but also completely different schedules. In some countries, students are in class the entire day 
and can only meet in the late afternoon or evening. Also, respect time differences and do not suggest 
meeting at a time when people are usually sleeping.  
 
Connectivity issues: Connecting between Europe and the USA is often very good, but it can be possible 
that the connection breaks down. This happens more easily when connecting to Africa. In the past, 
students sometimes faced challenges when using Wi-Fi during peak hours. You may find that the 
connection is not excellent. Then, it is important to disable the video transmission or to switch from 
Wi-Fi to a cable Internet connection. In most cases, the connection to Kenya is stable whereas Ghana 
is the most challenging. When skyping with Ghana, it is advisable to enable the video for a very short 
time to see each other; however, in most cases it is best to switch off the webcam and just work with 
audio transmission as this helps connectivity. 
 
Getting connected: Go to the project wiki and find a list of the interview partners on the sidebar link. 
Contact the person via email. Look into your email account and answer incoming emails at least 24 
hours after receiving them. 
 
Before working together, you will need to establish rapport within your team. Furthermore, you need 
to establish trust which is done by getting to know each other. Arrange to meet one person from each 
country to start this process of rapport building. Look at the team list on the wiki. Write an email to 
get in contact with your interview partner and arrange a time and date to meet. Keep in mind that 
there are time differences. Finally, the German students will be coming on board once their term 
starts in October and will contact you as soon as they have started their semester.  
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Cultural categories: personal interview 
 

Building rapport: similarities and differences 
  

Culture is different to define as we are all individuals with different ideas. However there 
are common beliefs and practices that some groups of individuals adhere to that are 
distinctive to other groups. In general, what makes you the person you are and how 
can you explain your values and customs to someone from a different country or even 
a different continent? 

 
This assignment is a short cultural orientation and gives you an opportunity to think about 

your own cultural values. What do you know about the culture in Ghana, Kenya, 
Germany, or the US? Have you been to any of the countries? How do young people 
view their country and culture?  

 
Each team member meets online with one person from each country in his/her team 

Afterwards a short message is posted on Facebook to share their thoughts on the 
interview. Take one of the cultural topics and focus on this during your interview. You 
can also ask questions about any other category. When you post on the Facebook 
group, you should reflect on just one of the categories and explain the differences and 
similarities. 

 
Category Family: 
1. How do you define your family? 
2. Who has the most say or status in your family? 
3. Do you live with extended family such as your aunt, cousins, or grandparents? 
4. How important is an education in your family and how is it paid for? 
5. Do you wish to get married and/or have children? If yes, how many and when? 

 
Category Religion: 

1. What role does religion play in your family? 
2. What role does religion play in your region/area? 
3. What role does religion play in your life? 
4. Will you pass on your religious beliefs to others like your children? 
5. How is physical contact viewed in your country? 
 
Category Food 
1. What is the most important meal of the day? 
2. Do you have special rituals and festivals involving special meals that you plan to 

continue cooking yourself when you get older? 
3. What food is particularly special in your country? 
4. Who cooks in your family and who helps out? 
5. Do you prepare your food or go out to eat in restaurants?  
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Category Country: 
1. What defines you as German/Ghanaian/Kenyan/US American or another nationality? 
2. Do you consider your country a good place to live? Why? 
3. What is good about your country? What is wrong in your country? 
4. Do you feel that your country is a safe place to live? 
5. Do you feel that politicians are trying to run the country to their own benefit? 
 
 
Category Education: 
1. Introduce your university and show a classroom and some facilities etc. 
2. Can you briefly explain the education system of your country? Does it differ from the 

other countries in the project? 
3. Is education free at secondary and postsecondary schools? 
4. Do you consider your education to be poor, satisfactory, good, or excellent? Explain? 
5. Is there any funding/aid that you can apply for to get a higher education? 
6. What are current education issues in your country? 
 
Category Values & happiness: 
1. Do you consider yourself a happy person? Why? 
2. What do you consider to be the most widely misconception of your culture/country? 
3. What is the most disrespectful and respectful behavior in your culture? 
4. Is corruption in business and politics an issue in your country? If yes, explain. 
5. Do you feel that you need to contribute to the welfare of your people? 
6. Have you ever experienced racism? If so, explain. 

 
 
 
Student reflection homework 

Posted by students in the Facebook Group BBAC 2017 – Building Bridges Across Continents 
 
Example of a German student (12. October 2017): 
“I have chosen the subject of religion and I have learned that in all our participating countries, 
Christianity is the predominant religion, although other beliefs like the Muslim religion are 
part of the countries too. For some people in the US and in Germany, it plays an important 
role, but in general practicing religion is not a big part of everyday life for the majority. In 
Ghana, religion seems to be a bigger part of the whole culture and everyday life. Praying and 
feeling guided with the help of God is very important. I learned that on Ghanaian 
Independence Day, all religions come together to pray and feel united. I'm impressed by the 
respect, tolerance, and interest that the different religions have for each other.” 
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Example of a Ghanaian student (5 October 2017): 
“During my interviews, I noticed some important facts about foods across all the four 
countries. All the four countries (Ghana, USA, Germany, and Kenya) have local meals. Among 
the lot found at Kenya are Ugali, Wali wa Nazi and Chimachoma. In Germany, there is a local 
food known as Spatzle and in USA there are pizzas and chicken sandwiches. Here in Ghana, we 
also have local meals like Fufu with light soup and Ampese with Kontombire stew. I also 
noticed that in all countries, with the exception of USA, people do prepare most of their meals 
at home. This is slightly different in the USA where people usually go to restaurants. When it 
comes to the cost of preparing meals, those prepared at home are slightly less expensive than 
those bought at the restaurant. It also runs across all the countries that people do not have 
any special meal of the day, but this is individual. That is, it depends on the individual to 
consider a particular meal of the day to be important or not. Again, all countries have a festival 
that involves special meals. One example is Germany where most families come together to 
cook for the whole family during Easter night. Comparing this to that of Ghana, during festivals 
like Homowo and Bakatue peoples, families (mostly extended families) come together and 
cook yam and also fry fish respectively. It is common in Kenya and Ghana that it is the major 
responsibility of the mother to cook for the family. But this is a little bit different in the USA 
and Germany where everybody in the family can cook. But in all the countries, mostly children 
are expected to help out during the preparation of meals. 
I particularly thank all my interview partners for all these facts. 
Thank you all.” 

 
Example of a Kenyan student (12 October 2017): 
“I've had very exciting interviews with my team mates, and so far I have learned a lot with 
regard to the cultural differences among the participating countries. 
I like how deeply rooted Ghanaians are to the religions they subscribe to (Christianity taking 
up the majority). Regarding education, I got to learn that Germany provides free education for 
high school as well as universities for their undergraduate studies (Except for the small fee 
that covers administration costs). It is amazing how in the USA, families and friends come 
together during holidays like Thanksgiving and Christmas to prepare and share food with 
love.” 
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FLIPPED CLASSROOM APPROACH TO TEACHING: TRANSFERRING 

POWER FROM TEACHERS TO STUDENTS 
DR. JOSEPH OWINO 

Introduction 
The labor market is dynamic and frequently calls for new skills, knowledge, and abilities. The 
changing needs of industry place a higher demand on institutions of higher learning to 
monitor trends in labor needs, identify skill gaps, and to use industry insights for developing 
programs and curricula that mold human resources to create value for employers and society 
at large. While several institutions of higher learning are responsive to industry needs through 
curricula reviews and the development of new programs, little attention is given to 
pedagogical issues that affect the delivery of knowledge and the development of skills 
intended by various education programs. Consequently, teachers are entrusted with the 
freedom to decide the teaching methods that are appropriate under each circumstance. 
Despite the changing face of the labor market, not much energy has been channeled towards 
adjusting teaching methods for effective delivery of skills required by students. The failure to 
adjust teaching methods for training graduates has led to what is commonly known as ‘half-
baked graduates’. In other words, graduates who lack the skills and abilities necessary for 
placement in the industry. However, the success of an institution of higher learning is 
illustrated by its ability to train people who perfectly match the needs of the industry.  

The quality of education depends on the methods used by teachers to deliver knowledge. 
Methods of teaching have the effect of either creating independent thinkers and problem 
solvers or dependent knowledge seekers. Pedagogical methods used in institutions of higher 
learning vary over time, depending on the teaching context, technological developments for 
communication, industry needs and the goals of the teacher. Teaching methods can be 
broadly split into two categories consisting of the teacher-centered and learner-centered 
approaches. Whereas the teacher-centered approach uses the traditional lecture method to 
transmit knowledge to students, the learner-based approach facilitates the learning process 
by encouraging students to discover knowledge using a variety of means. In the teacher-
driven approach, the teacher actively dispenses knowledge in a classroom environment 
(Danker, 2015). The “Flipped classroom”, also known as the inverted classroom (Arnold-
Garza, 2014) is one of the learner-centered approaches that rely on active techniques and 
modern technologies to engage students in the learning process. Flipping allows students to 
engage more deeply with the learning materials thereby building their analytical abilities as 
the means for knowledge acquisition. Using the flipped classroom approach, students take 
responsibility of their learning. The approach frees time for gainful engagement between 
students and teachers in the class, it creates the opportunity for teachers to address the 
unique learning needs of students. 
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E-Learning at the University of Nairobi, Kenya 
Pedagogy used by faculties varies widely depending on the nature of the course, teaching 
traditions developed by professors in each school, and the established cultural norms 
promoted by academic heads in the department. For a long time, the majority of courses, 
with the exception of science-oriented courses which combine lectures with demonstrations, 
especially in social sciences at the University of Nairobi, were taught in lectures. The lecture 
method relied on content preparation and delivery by the faculties in a classroom 
environment. With the changing time and the needs of modern society, the University 
introduced an e-learning platform which faculty members could use to improve their teaching 
experience. The platform allows for a wide scope of activities including uploading learning 
materials for access by students and administering and marking tests online. The platform is 
highly flexible, but it is integrated with other student information including fee payment 
status or course registration, among other details. Students can only access the e-learning 
platform when they register for a course. On the other hand, the faculty members prepare, 
upload, and review materials whenever necessary and create links to other learning materials 
located outside the platform such as YouTube videos. Although the platform has been in 
existence for more than six (6) years, its adoption among faculties has been slow at the school 
of business. Nonetheless, students find the platform user-friendly and more appropriate for 
their learning experience. Although the use of the e-learning platform is relatively low at the 
school of business, it is an active medium for teaching health sciences at the same University.  
 

Flipping the Class: Our Approach 
The adoption of the flipped classroom approach to teaching at the school of business, 
University of Nairobi, was as a result of my visit to Hochschule Bonn-Rhein-Sieg, University of 
Applied Sciences at Sankt Augustin, Germany, in May 2016. The visit was arranged through a 
staff exchange program under the German-African University Partnership project. During my 
two-week stay in Germany, I had the opportunity to accompany my host Regina Brautlacht to 
her classes where I learned about new teaching methods including speed networking 
(project-based learning) and the flipped classroom.  The speed networking event was a 
teaching method deliberately designed to memorize entrepreneurial skills and to improve 
student’s business management skills by subjecting them to real-life business through 
simulation. The flipped classroom approach was used to enable students to take control over 
their learning process. From observation, the process not only created an environment for 
learning by students but also developed students’ confidence in their knowledge. It was this 
conviction that drove the desire to adopt the approach in Kenya. 
 
The flipped classroom approach was introduced in two undergraduate courses namely: 
Business Values & Ethics and Applications of Marketing Research. The latter is a fourth-year 
course for students specializing in Marketing. Business Values & Ethics is a common third-year 
course taught to all undergraduate business students irrespective of the field of 
specialization. The first step in each course was to prepare course outline and identify topics 
to be taught using the flipped classroom approach. The second step was to identify relevant 
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videos and case studies for the topics and creating links to the videos using the University e-
learning portal that was already in existence. Identification of the videos involved actual 
viewing of a variety of videos and selecting a few that were more relevant to the topic and 
had adequate content for achieving the learning objectives. The case studies were uploaded 
in the e-learning portal. Case studies were obtained from authoritative academic and industry 
databases. Some of the databases case studies came from were Emerald, EBSCO, and JSTOR. 
In addition, other learning materials including lecture presentations were uploaded on the e-
learning portal.  
 
The third step was to introduce the course and provide students with the video links and case 
studies. For each video and case study, discussion questions were uploaded to the e-learning 
portal. In each course, students were split into groups ranging from five (5) to seven (7). They 
were encouraged to view the videos and read the case studies individually but handle the 
discussion questions together in a group. Each group of students presented their work in class 
using PowerPoint. The students shared their learning experiences, outcomes, and challenges 
in class. Students were encouraged to react to their peer’s presentation by asking questions, 
raising comments and offering suggestions for improvement. At the end of each presentation, 
the lecturer provided feedback on both strong and weak points of the presentation. The 
students were furthermore advised on ways of improving their work before submission for 
assessment.  
 
Lessons Learned 
The flipped classroom approach was more effective for teaching a large class as it created an 
avenue where students interacted more closely with the learning materials. Students were 
creative in discovering knowledge when adequately guided by the lecturer. Videos were more 
effective in flipping the class as compared to case studies. Students enjoyed watching videos 
more than reading case studies. Videos were found to be more engaging, less stressful, and 
entertaining to work with. Furthermore, the majority of undergraduate students is relatively 
young and prefers audio-visual content to long case studies. The videos worked more 
effectively in the Business Values and Ethics class than in the Applications of Marketing 
Research class. Our experience suggests that courses aimed at changing the attitude, values, 
and behavior of students can be taught more effectively using the flipped classroom approach 
by sharing recorded real-life videos and experiences. On the other hand, case studies were 
useful for teaching applications of marketing research, perhaps due to the nature of the 
course that requires students to understand the research process including problem 
definition, methodology, data collection, analysis, and interpretation. These can be 
understood better using case studies with the flipped classroom approach.   
 
Our experience supports the view that the learning context determines features of flipping 
that are most appropriate to the students’ learning experiences (Arnold-Garza, 2014). 
Flipping encourages students to think through content and to interact intellectually with 
fellow students during group discussion and presentations. Flipping the class improved the 
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overall performance in terms of understanding course contents and demonstrating the ability 
to apply the knowledge learned. The students’ performance in examination was better when 
the class was flipped than when teaching was done using only the lecture method. The 
majority of students achieved better grades in both classes as compared to semesters where 
the courses were taught strictly through lectures. 
 
Although the flipped classroom is more effective in teaching students as compared to the 
lecture method, it places new demands for time on both teachers and learners. As for 
teachers, more time is spent on identifying the right learning materials, reviewing them to 
assess their suitability, and uploading them on the available platform accessible to students. 
The teachers must create time for consultation and guidance to students. The approach 
requires students to explore multiple ways of engaging with the learning materials. 
 
Conclusion 
The flipped classroom approach transforms students from passive to active learners. Flipping 
shifts the control over the learning experience from teachers to students. It changes the role 
of teachers from a transmitter of knowledge to a learning facilitator who initiates discussions, 
guides students, and helps them discover knowledge. Although the flipped classroom is an 
effective teaching method, it does not completely replace other pedagogies. Instead, it 
complements them by improving the students’ learning experience through the discovery of 
knowledge and the building of skills required by the industry. 
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COMPETENCY-BASED TEACHING USING SIMULATION EXERCISES 
Evidence of the University of Cape Coast 

PROF. DANIEL AGYAPONG 

Abstract 
Tertiary institutions exist to train manpower to solve local, national, and international 
problems. Products from such institutions should not be a problem to countries as in the case 
of some Sub-Saharan African countries including Ghana which has a high level of graduate 
unemployment. Among the causes of the problem is the nature of teaching or the syllabus or 
the programs students pursue while in such institutions. The paper discusses one of the 
teaching strategies used to make a course relevant for a program and for the working world. 
In this course, students are introduced to practice-oriented learning through simulation 
exercises. The project activities specifically seek to assess the students’ understanding of 
business formation; examine students’ understanding of sustainability, creativity and 
innovation of business ideas; assess their understanding of the functional areas of business 
including marketing & sales, finance, human resource management, operations, and 
accounting, among others. Feedback from students who have participated indicates the 
exercise gave much more exposure and meaning to the concepts they learned in class. In this 
exercise, students build teams, develop a product, learn to set up a business, and design 
organogram, business vision, mission, and core values. The exercise empowers students to 
learn by doing. It accords students the opportunity to review their own knowledge and skills 
with respect to the concepts they have learned in the course. More than 3000 students have 
participated in this project since its inception in the academic year 2013/2014. It is estimated 
that 1000 students will participate in this project in the academic year 2017/2018.  

KEYWORDS: Competency-based teaching, simulation exercises, University of Cape Coast 

Background 
A recent discussion and the impasse between academia and industry are whether academia 
adequately prepares graduates for the workplace. There is often the belief that the high level 
of graduate unemployment is due to the unsuitable training at universities and similar 
institutions (Dai et al, 2008). Furthermore, several explanations have been provided for the 
nature of universities’ teaching and learning and the stature of students churned out every 
year. These issues range from the nature of the programs offered by these institutions 
including the areas of specialisations, andragogical issues, and program duration. A common 
conversation in employers’ circles is that organisations often have to spend additional money 
to train graduates in order to bring them to the level suitable to carry out the operations of 
the company. A research report submitted to the International Growth Center by the Institute 
of Statistical, Social and Economic Research in 2013, found a misalignment between tertiary 
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education training and labor market needs. The mismatches uncovered included the ability of 
graduates to analyse situations and propose solutions, leadership and innovation, technical 
skills, and the graduates’ inability to take responsibility for own actions and inactions 
(Bawakyillenuo et al., 2013). There is also the question of their entrepreneurial and enterprise 
creation abilities since a number of them end up without jobs. Sub-Saharan Africa has one of 
the highest youth and graduate unemployment rates in the world with about 11 %.  

The aim of the project, therefore, was to revamp the syllabus and methods of teaching to suit 
current trends in business education. The idea was to tailor the syllabus of the business 
course fundamentals to reflect three key areas of today’s business education and training 
including entrepreneurship, enterprise development, and intrapreneurship. This course was 
appropriate for the Business and Entrepreneurship Simulation Training (BEST) because the 
syllabus is carefully designed to expose students to every aspect of business. The rest of the 
paper explains the processes involved in this simulation exercise (a.k.a. BEST Fair). 

Planning the Project (The BEST Fair) 
Early in the first semester, students are informed of the BEST Fair in the second semester. 
They are asked to look for partners to start a company. Due to a large number of students per 
course (250 students per course), they are expected to have between six to ten members in 
their team. This constitutes their entire company and each member is asked to play a role as 
the Chief Executive Officer, the Deputy, Marketing Officer, Company Finance Officer, Director 
of Human Resource, and the Director of Operations among others. The students are mainly 
asked to go into start-ups by developing a new product or process to fill a need in the market. 

During the formation of the teams, the emphasis is placed on diversity regarding program of 
study, sex, place of origin, and previous school attended. The aim is to ensure that people do 
not join teams just because they have friends on that team. The learning part at this stage 
involves students negotiating to get members into their teams, selecting or accepting specific 
roles. They learn to resolve their conflicts so that no one runs to the teaching staff to resolve 
such differences. 
As part of the process, the students plan meetings and take minutes of these meetings. Such 
meetings are used to brainstorm business ideas and subsequently the venture and its 
product. The emphasis is often on the innovation of new products rather than just following 
conventional business operations.  

Implementing the BEST Fair 
The idea behind the fair is to impress upon students the entrepreneurial mindset. Using their 
teams, students decide on the legal form of business to undertake (sole proprietorship, 
partnership or a limited liability company). With of chosen form, the students will then 
simulate its operation. If a team selects a limited liability company, they will need to provide a 
certificate of incorporation and other relevant registration documents. 
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As part of their activities and in preparation for the fair, students have to do the following: 
a. Decide on the product(s) 
b. Choose a name for the business 
c. State its vision, mission, and core values 
d. Design a company logo 
e. Provide details of the company such as;  the location of the headquarters, number of 

employees, sector the company operates in, and products offered by the firm 
f. Define the units of the company and the role and position of each team member; 
g. Draw their organogram etc. 

 
On the part of the teaching team, we meet to decide on how to grade the fair and also recruit 
and orient judges for assessing the businesses on the day of the fair. We also agree on the 
possible awards for deserving groups.  
 
The BEST Fair  
On the day of the trade fair, students install their booth at the grounds. A booth should have 
a number of items including: 

a. A description and sample of the product. This should be an innovative good or service 
created by the team. 

b. The address and location of the business including telephone numbers, email, 
website, social media. 

c. The management team / directors of the various units of the business. They should 
demonstrate this by presenting their business cards. 

d. Samples of the documents authorizing the operation of the business in Ghana. 
e. Name tags, price lists, give-away, business cards, videos (if necessary), printed 

materials, posters, and a tool box (office equipment). 
 
The fair normally lasts two hours; the assessors go to all booths and listen to the students 
explaining their business concepts. On the average, each booth is assessed by three judges 
selected to appraise the businesses. 
 
Key Success Factor 
The large number of students (around 1,000) makes the event grand and real. Since 2015, the 
event has been planned as part of the University of Cape Coast Association of Business 
Students’ Week. The event has also been successful because the students are often self-
motivated. There are always over 200 people participating in the trade fair. 
 
It is also imperative that students are awarded marks for this task. There should always be a 
project assistant (teaching assistant) to support the students wherever necessary. 
Departmental support in terms of the printing of students’ banners prior to the day of the 
trade fair is crucial for the success of the project. 
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Challenges 
First is the venue for the trade fair. The program is perceived much more as an informal 
program by the university and so access to an appropriate venue is often a challenge. Due to 
lack of funding, students need to pay for the cost of printing their posters and other 
necessary items required for the exhibition during the trade fair.   
 
Project Implications 
Among the many reasons why some teachers in public tertiary universities do not practice 
such innovative competency-based teaching approach is the large size of classes. In this 
project, the large class size added a professional touch to the trade fairs. Scenes during our 
fair days are not inferior to any corporate gathering. The company simulation exercise is one 
of the projects that is able to sustain students’ attention for the entire period. Students also 
enjoy the event because it is an opportunity for them to act out the roles of respective 
perceived prestigious positions in the corporate world. 
 
Students learn to build teams, develop a product, learn to set up a business, participate in the 
trade fair, and draft organogram, business vision, mission and core values. The project 
empowers students to learn by doing. It accords students the opportunity to review their own 
knowledge and skills concerning the concepts they have learned in the course. 
 
For the past five years, students from different programs who have participated in this 
activity have testified to the lessons and experiences they have gathered from it. More than 
3000 students have participated in this project since its inception in the academic year 
2013/2014. 1000 students are participating in this project during the academic year 
2017/2018. 
 
Future Plan 
In the future, we aim at opening up the event to all students in the University of Cape Coast 
and the Cape Coast Technical University. The fair in 2018 would include speed networking 
events. There would be four awards including the Most Innovative Idea, Most Feasible Start-
up, Green and Sustainable Idea, and Best Coordinated Team. 
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Appendices 
Figures 10, 11, 12, and 13 show images of scenes from previous trade fairs. 
 

 
Figure 11: Trade Fair 
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Figure 12: Trade Fair 

 

 
Figure 13: Trade Fair 
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Figure 14: Trade Fair 
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Introduction 
I had an opportunity to visit Germany in 2016/2017 during which period I was on an exchange 
staff program between the University of Nairobi, Hochschule Bonn-Rhein-Sieg, University of 
Applied Sciences, Germany, and the University of Cape Coast, Ghana. My visit took me to the 
city of Bonn where the University of Bonn-Rhein-Sieg is located in the suburban area in the 
cities of Sankt Augustin, Rheinbach, and Hennef. I was able to interact with faculty members 
and students. During this period, the discussion I had with faculty mainly focused on various 
programs offered by the university and how they have been able to interact and partner with 
the industry and create linkages with various firms in Germany. It emerged from our 
discussion that the development of the curriculum by the university depends on such 
partnerships.  

Different Approaches to University Education 
There is a difference in education systems between Kenya and Germany. In Germany, 
universities do not necessarily produce graduates and deliver them en masse to the labor 
market but instead customize graduates. They are prepared to work for firms in the larger 
economy since their training is based on the needs of such firms. It is apparent that most of 
the graduates in Germany are better equipped to fit industry needs. This is a different 
scenario in Kenya where the education system works against Kenyan graduates, the majority 
of which are job seekers; they are ill prepared to occupy positions in the industry since they 
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lack the skills required to work in the industry and many of them can thus not be absorbed in 
the economy.  
 
During the exchange program, I was able to work closely with both undergraduate and 
postgraduate students at the Sankt Augustin campus and my experience was that classes are 
generally smaller compared to the large number of students in Kenyan classes where I serve 
as a professor. It is easier for lecturers to interact freely with students and thus promote a 
sound environment for learning. By comparison, this is not the case in Kenya since the 
number of students per class is fairly large and it sometimes becomes difficult to lecture 
students in such an environment with congestion and interruption. Many students do not 
listen to their lecturers in such a situation and are unable to engage in meaningful discussion. 
However, the majority of Kenyan students are proficient in the English language thereby 
making them excel in classwork compared to their German counterparts. I realized that only a 
few postgraduate students were able to communicate well in English. Students at the 
undergraduate and postgraduate level often cannot express themselves clearly in English and 
even at the postgraduate level, where the mode of instruction is the English language, they 
are challenged by low levels of proficiency. A number of faculty members could not express 
themselves well in English. This was a major limitation for a number of international students 
who are required to learn German before they are enrolled in various programs at the 
undergraduate and postgraduate level. It is my view that lecturers and professors in Germany 
should be trained to communicate in English because Germany, besides being the European 
largest economy, also occupies a global focal position and has of late attracted a number of 
non-German speaking people the majority of whom come from Africa and Asia where English 
is spoken. This, therefore, requires that other nationals are integrated into the German 
education system. 
 
Practic-Oriented Learning and Student’s Expectations 
With regard to student learning, expectation, and grading, it came to my attention during my 
visit that the majority of German students have been exposed to learning by simulation and 
case studies which also includes regular visits to various multinational firms which have been 
able to expose the students to real-world practical experience. 
 
We were able to visit major multinationals like the BMW manufacturing plant in Munich, the 
Microsoft group of companies, and DHL. The students were keen to learn how those 
companies operate in the commercial and technological environment. It is clear that the 
expectations of German students are focused on the job training where they are graded 
based on regular visits to different firms as opposed to the Kenyan system where students, 
even though their expectations are high and ambitious, are not able to realize their dreams 
since there are limited by many challenges. Most of the universities are academically oriented 
and lack partnerships with the industry hence making it difficult to produce high-caliber 
graduates for the labor market. Most learning and research in such institutions begins and 
ends in the classroom. Students are taught how to pass exams and not how to apply what 
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they have learned to the real working environment. That has raised much concern and there 
has been a national debate and conversation in Kenya on whether graduates are up to the 
task of working and becoming productive in the labor market. 
 
This concern has been so strong that in 2018, the Government of Kenya began the process of 
transforming the higher education sector which may change the focus of university learning 
in Kenya. The ongoing debate on refocusing university education centers around industry 
needs and emerging societal challenges in the areas of science, technical subjects, 
engineering, and mathematics. 
 
Lessons Learned 
There were many learning points as a result of the exchange program between the two 
universities across different international borders which revolve around culture. That 
Germany as an industrialized country has put much effort on technological development as 
compared to Kenya which is an emerging economy and still struggling to get its focus right 
and therefore does not offer many opportunities for students to exploit. With that in mind, 
exposure to the industrial environment is moving at a very slow pace for most of the 
University of Nairobi students compared to Hochschule Bonn-Rhein-Sieg, University of 
Applied Sciences. However, it is envisaged that in the near future, Kenyans will catch up to 
their counterparts given the fast economic growth that Kenya is currently experiencing. 
 
I learned that most of the academic faculties are well paid and compensated by the 
universities they serve making their graduates highly qualified in opposite to the regular 
strikes witnessed in most of the Kenyan universities including the University of Nairobi where 
most of the lecturers are poorly paid. I further learned that the German government is keen 
to finance most university initiatives in full making higher education in Germany almost free 
as compared to the Kenyan situation where universities are struggling to survive. 
 
My experience during this tour was that universities do not just offer courses and training 
haphazardly, but that every single university across Germany offers specific courses where 
they have resources, competency, and capability by their mandate. This is not true in Kenya 
where most universities are established to replicate courses offered by their sister 
institutions. Kenyan universities must therefore start being unique and innovative to match 
the best universities in the world so that they can produce a globally high-level workforce. 
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CASE STUDY IN GHANA: STUDENT PROJECT WITH A NIGERIAN 
COMPANY  

Student’s Internship Experience in Ghana: Marketing Research Project 

LIOBA VISSER 

Background 
From September 2016 to February 2017, I did an internship at the University of Cape Coast, 
Ghana (UCC) as part of my studies in Business Administration at Hochschule Bonn-Rhein-Sieg, 
University of Applied Sciences, Germany (H-BRS). At H-BRS, an internship of five or six months 
(or, alternatively, one exchange semester) is an obligatory part of the curriculum so students 
get hands-on experience even before they enter the job market. My internship was also part 
of the intercontinental partnership between UCC and H-BRS, which has resulted in many 
different projects. 

During my internship in Ghana, I worked at the Center of Entrepreneurship and Small 
Enterprise Development (CESED), which is part of the UCC School of Business. One of my 
main tasks was conducting marketing research. The research was part of an initiative where 
H-BRS sponsors their students to do marketing research in African countries for a company
with respective interest. The research results should be part of the student’s bachelor’s
thesis.

I was matched with a Nigerian company which wants to introduce a brand of clothing starch 
to the Ghanaian market. This is one of their key products and widely popular in Nigeria. My 
assignment was to find out about the use of clothing starch in Ghana, the consumers’ interest 
for this product, and to write a report and a recommendation. 

Before flying to Ghana and starting the internship, I had to prepare for my travels, my time 
abroad, and for the given assignment. Since I was traveling to a non-EU country, I had to 
apply for a visa. Several employees at UCC School of Business, with whom I was in contact 
mainly via email and sometimes via Skype, assisted me by getting the necessary documents 
and information for obtaining the visa. At H-BRS, I was supported with getting the obligatory 
vaccination, sending the visa application to the embassy in Berlin and other visa-related 
questions. To get familiar with Ghana and its culture, I spoke with several H-BRS employees 
who had been on business trips to Ghana. UCC helped me find accommodation in Cape Coast, 
which would have been difficult to do by myself since I was not on site and not familiar with 
the housing market in Ghana. 

Preparing the marketing research was done mainly at H-BRS. The project coordinator helped 
me establish contact with the company that I would do the research for. I had several Skype 
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meetings with a representative of the company during which I learned about their business, 
their product, and about Ghana. Lastly, I informed myself about clothing starch and about the 
basic principles of conducting marketing research. 
 
Activities in Ghana 
For conducting the marketing research, I had to design a survey, administer it, analyse the 
results, and write a report including a recommendation. It took several weeks to design the 
questionnaire. I conferred regularly about the questionnaire with colleagues at CESED and a 
representative of the contracting company. They helped me by fixing general beginner 
mistakes like turning open questions into closed questions and finding adequate categories 
for responses. They also helped me with more specific questions like wording the questions 
so that a Ghanaian respondent would understand them. Language is used differently among 
countries, which was a fundamental insight. 
 
After getting the green light from the contracting company, I pre-tested the survey twice with 
students to make sure the questions were unambiguous. Several student assistants helped 
select eligible courses. Finally, the Nigerian company did the final proofreading before I 
finalized the questionnaire. 
 
Since the Internet connection in Ghana is usually unreliable and many people do not have an 
Internet connection at home, we needed to administer the questionnaire manually. At CESED, 
we decided that it would save the most time and costs to send out the questionnaire to the 
different distant education centers of UCC. The centers would administer the surveys among 
their students and send them back to Cape Coast. The surveys were sent back bit by bit and 
some follow-ups were required. Since I did not know the responsible people, I again got help 
from student assistants with sending out surveys and getting them back. Since the 
questionnaires were on paper, the data had to be manually entered into SPSS and Stata. 
Entering the significant amount of data all by myself would have cost a great deal of time, so 
once again I got help from the student assistants.  
 
Conclusion 
The internship required much preparation in Germany and work in Ghana. I performed many 
tasks that I had never done before, like organizing a journey to a non-EU country, doing 
marketing research, and working together with a company abroad. Without any support, I 
would have not been able to do any of this. 
 
During my internship, I acquired a couple of skills and competencies. The hard skills included 
setting up a questionnaire, administering it and analysing data, in short, doing empirical 
research. The soft skills I developed were managing and organizing a research project, self-
discipline, problem-solving abilities, working in a non-German environment, and intercultural 
competences. 
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I acquired these skills and competencies by doing a long-term, real, job-related task and by 
getting support and tips from professionals, correcting my own mistakes, encountering on-
the-field problems, like receiving blank questionnaires or dealing with miscommunication. 
These skills and competencies can find a theoretical ground in the classroom, but through the 
learning-by-doing approach, they get internalized by experience and practice. 
 
Recommendation 
In my opinion, the working experience students get from an internship are an advantage for 
them on the job market but also benefit companies since they can hire more experienced 
students. If possible, students should get the possibility to do internships. Completing them 
requires sufficient support. I found it most important to have contact persons who were 
experienced in doing marketing research, who could answer my questions and help me 
proceed when I was stuck, and who could help me with getting in contact with people 
responsible for specific tasks. Internships abroad required more support for preparing the 
journey and for answering intercultural questions. I found it very helpful to have contact 
persons in Ghana who had been to Germany and understood that I did not know certain 
things, like how to word the questionnaire in the way the Ghanaian responders could 
understand it. 
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Appendix 

 
Figure 15: Internship in Ghana 
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CASE STUDY IN GERMANY: STUDENT PROJECT FROM GHANA AND 

KENYA 
Ghanaian Students’ Internship Experience in Germany 

ATUAH THEOPHILUS SAKYIAMAH 
APPIAH STEPHEN 

Abstract 
The exchange program was aimed at giving students an international exposure through 
teaching and intercultural communication and to also enhance the existing relationship 
among the partner schools. The program lasted for a period of six months from September 
2016 to February 2017. The main part of the program was the International Management 
program which comprised of four courses. The program offered us an opportunity to travel to 
four European countries to broaden our academic and social network. 

Background 
The University of Cape Coast (UCC), School of Business, enjoyed a healthy relationship with 
Hochschule Bonn-Rhein-Sieg, University of Applied Sciences (H-BRS) in Germany over the past 
few years. This relationship has been strengthened with students from both institutions 
embarking on an exchange program at the other (partner) university to gain international 
exposure in Europe and Africa. It was such a relationship that accorded us the privilege to 
represent UCC in at H-BRS.  

The exchange program commenced with a German language course for approximately three 
weeks followed by the International Management program. Our class was made up of 
students from USA, France, Italy, Germany, Finland, China, Jordan, Kenya, Bulgaria, and the 
Netherlands.  

Duration in Germany 
The exchange was from the 6th of September 2016 through to the 5th of February 2017. 

Activities in Germany 
• The International Management program

The International Management program comprised four different courses put
together. It was made up of International Marketing, Project and Cases, International
Strategy and International Trade, Finance and Investment.

• Scenario planning
We also learned the principles, concepts, and techniques of scenario planning and
how to use them in real-world situations.

• Intercultural communication
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This course was aimed at exposing students to the various cultural norms, beliefs, and 
concepts as well as communicating across cultural boundaries. 

• Leadership and organizational behavior
This was also meant to introduce students to the leadership and management
concepts and their applications as well as how individuals and groups behave and how
such behavior impacts the organization.

• H-BRS-UCC-UoN conference
We played an active role in the H-BRS, UCC and UoN conference from November 10–
11, 2016, as we served as a welcoming team to the delegations from the University of
Cape Coast and the University of Nairobi. The conference also afforded us the
privilege to interact with the head of DAAD (German Academic Exchange Service),
representatives from the Ghana chamber of commerce, and representatives from the
German Chamber of Commerce. Our service was duly acknowledged by the organizers
of the conference.

Teaching methods 
Nature of the course: The courses were very practical. The courses were designed in a way for 
the students to appreciate how the concepts related with the real-world situations 

Assignment 
1. International Marketing: A Pakistan textile company approached H-BRS to undertake a

research on the challenges they could face in exporting their textiles to the German
market. Our class was charged with the task to carry out a primary and secondary
research for the Pakistan company and come out with a marketing plan.

2. International strategy: Each group was presented with a company to undertake a
comprehensive analysis of their business strategy and relate it with the 7-concepts of
unifying framework.

3. International trade, finance and investment: Presentations were held during every
lecture; topics were sometimes assigned to students teams during the lecture and
each team had 30 minutes to prepare for the presentation.

4. Project and cases: The class was assigned to groups of two and each group was
mandated to present a term paper on a chosen topic.

Travels as Part of the Program 
We had a seminar and lodged in a hotel facility outside our city (Bonn) for three days together 
with Business Psychology students who served as our consultants in carrying out the entire 
research (the Pakistan company`s plan to export textiles to the German market). We had the 
opportunity to visit the largest coal factor in Europe as part of the program of the 
International office. We traveled to four European countries, France (Paris), the Netherlands 
(Amsterdam and Maastricht), Belgium (Brussels), Switzerland (Zurich). During our visit, we 
met some alumni of UCC, more exactly the school of business who shared with us some of 
their experiences.  
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Exams and Nature of Exams 
The exams were similar to the exams in UCC. Most of the questions that were asked in the 
exams were issues which we discussed in class. Some of the questions were related to the 
assignments given in class, which meant that it was practically impossible to answer the 
exams questions without actively taking part in the assignments. 
 
Differences Between the Teaching Methods at UCC and H-BRS  
The method of teaching in H-BRS was mainly practice-oriented with little room for theoretical 
teaching. Assignments given were real work or world situations to help students appreciate 
the happenings in the real world. Teaching in UCC, on the other hand, is not entirely 
practically related in comparison to H-BRS.  
 
Conclusion 
The exchange program was very insightful as we improved on our intercultural 
communication skills, our presentation skills, and also built on our network in all regards, 
from academia, business and social interrelations.  
 
Recommendations 

1. The finance and accounting masters course should be more quantitatively situated 
with much emphasis on quantitative methods and econometrics as most of the course 
outline of the schools visited had more than 6 -credit of those courses per semester. 

2. There should be a collaboration between UCC and the industry to help students 
decide or settle on research topics, so that the findings of their research will be of 
great interest to the Industries. This was evident in some of the schools (University of 
Bonn).   
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CASE STUDY: UNIVERSITY OF CAPE COAST; HOCHSCHULE BONN-
RHEIN-SIEG, UNIVERSITY OF APPLIED SCIENCES EXCHANGE 

PROGRAM REPORT 
CORNELIUS ADORM-TAKYI 

MAVIS OPOKU BOADU 

Background 
The nature of the program was an exchange program between Hochschule Bonn-Rhein-Sieg, 
University of Applied Sciences and the University of Cape Coast. The program was advertised 
and we applied. We were shortlisted for interview and we were selected as the candidates for 
the exchange program. The program took a period of five months. We set off from Accra, 
Ghana to Germany on 7th September 2015, and returned to Ghana on 25th January 2016.  

We were involved in several activities in Germany. We attended lectures, workshops, 
excursions, and carried out research, among other things.  

The International Management Course 
In all, we took seven courses which included International Marketing, International Trade and 
Finance, International Strategy, Current Issues in International Business, Leadership and 
Organizational Behavior, Intercultural Communication, and Scenario Planning. We also joined 
an introduction to the German language class. 

Our lecturers can be described as genuinely international. We were 29 in class from 11 
different countries. The diverse nature of the class offered us the opportunity to work with 
and appreciate people from different cultures. 

Teaching Methods 
The lectures were practical and interactive. We worked in teams and made several 
presentations in class. The lecturers used computers, PowerPoint presentations, pin boards, 
projectors, and smartboards.  

Nature of the Course 
The courses were related to the business world. They were quite practical. We had a feel of 
what actually happens in the business environment. 

Courses in the Program 
We took seven courses which included International Marketing, International Trade and 
Finance, International Strategy, Current Issues in International Business, Leadership and 
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Organizational Behavior, Intercultural Communication, and Scenario Planning.  We also joined 
an Introduction to German language class. 
 
Assignments 
Assignments were given at the end of each class. Presentations were made during which the 
class was given the opportunity to ask questions and make suggestions. 
 
Travel as Part of the Program 
In the International Marketing course, we carried out a field research in three different cities 
in three countries in one day; Liege (Belgium), Maastricht (the Netherlands), and Aachen 
(Germany). The objective of the research was collecting and analyzing primary data on the 
marketing strategies of McDonalds in these cities. We also took the opportunity to visit some 
historical sites. 
 
We also took part in a 3-day Business Start-up Clinic for Ghanaian Students in Germany at 
Leipzig (Germany). The program was from 24th – 25th September 2015. The seminar 
introduced us to a concept in entrepreneurship known as the Business Idea Canvas. We had 
lessons in this concept and also made presentations. We were assigned mentors to provide 
guidance for our business ideas. The seminar again exposed us to ten ways to innovation in a 
business.    
 
During our short stay in Germany, we also took part in several projects and presentations. 
Notable among them was a project on “Insects as a source of food – mastering the 
international marketing challenge”. We contributed to the project in different areas. We were 
put in teams and each team had to work on one aspect of the project. Mrs. Mavis Opoku 
Boadu carried out research work on the contribution of consumer behavior theory to 
marketing. For my part, I mentored the teams in data collection, analysis, and the 
presentation using SPSS. I also served as the editor for the final project report. 
 
We also took part in a monthly colloquium organized by Prof. Bode, Dr. DaGbaji, and Ms. 
Christine Freitag. During these sessions, final-year bachelor students and doctor-of-
philosophy students made presentations on their research work. We as part of the panel 
offered advice and direction to the presenters. Dr. DaGbaji, a visiting professor, also made 
presentations on how to effectively conduct academic research. We learned a lot from these 
sessions. 

 
Exam and Nature of Exam Questions 
We wrote the exams when we returned to Ghana. Dr. Anokye supervised the exam questions. 
We wished we had been given the opportunity to write the exams in Germany before 
returning to Ghana. 
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Differences Between the Teaching Methods in UCC and H-BRS  
There is a vast difference between the teaching methods in UCC and H-BRS. H-BRS had small 
class sizes as compared to those of UCC. At H-BRS, students were given the opportunity to ask 
questions and make suggestions and they got immediate feedback from the lecturer and 
colleagues. H-BRS employed suitable ICT to make teaching and learning convenient. The 
Internet could be assessed by students via Wi-Fi right in class as lessons were going on. 
Lecturers also sent learning materials directly to students’ portals. The library services at H-
BRS were great. We could assess books, journal articles, and other studying materials from 
the library right in our hostels. The lecturers, administrators, and library staff were very 
professional. 
 
Conclusion and Recommendation  
In general, the exchange program was a success and we want it to be continued. We also 
acquired several skills. We learned the German language and got some idea about the unique 
German culture. The Business Start-up Clinic for Ghanaian students in Germany at Leipzig 
(Germany) was also very educative. The “Insects as a source of food – mastering the 
international marketing challenge” was a very practical research project we also undertook. 
 
The exchange program is excellent. Participants from the exchange program should be 
engaged in their home country to share their knowledge and experiences. They should be 
involved in subsequent programs concerning the purpose of their visit to their home 
countries.  
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CASE STUDY: EXPERIENTIAL LEARNING THROUGH STUDENT 

EXCHANGE PROGRAM 
ELSIE MUGURE 

Introduction 
The exchange program enables students to travel from their home countries to a partner 
university in the German-African University project. Students from the University of Nairobi in 
Kenya and University of Cape Coast in Ghana travel to the Hochschule Bonn-Rhein-Sieg 
University of Applied Sciences and stay for three months attending classes and participating in 
academic activities together with German students. Similarly, students from Hochschule 
Bonn-Rhein-Sieg, University of Applied Sciences, travel to either West or East Africa and are 
hosted for three months by universities participating in the project. The program enables 
Kenyan students to accustom themselves to the German way of life and student-centered 
learning and disciplines. The program integrates fieldwork into the learning activities making 
education both a skill-imparting and fun process.  The hosting university takes full 
responsibility of the visiting African students with the support of the German Academic 
Exchange Service (DAAD). Generally, the idea is to expose students to different academic 
cultures, social cultures, and economic systems in order for them to have an open mind and 
see the possibilities that otherwise would not seem possible – especially in Sub-Saharan 
Africa. The exposure helps students spread the influence back home by enlightening fellow 
students about cultural differences and the opportunities therein. 

Social Life in Germany 
First and foremost, the social systems in Germany are excellent. I can barely recall a day 
where I had to go to a social office to either get my residence registration done or even apply 
for insurance when I had to wait longer than five minutes. Everything is done on appointment 
and if you are late, too bad because you then have to book a new appointment. Time 
management is key in Germany, every second counts. Unlike in the Kenyan culture, where 
time has a contextual meaning, time management in Germany is strict to the second. My 
personal encounter with the time consciousness culture shock was on arrival at Frankfurt 
train station where my Kenyan colleague and myself had to take a train to Bonn City. Our 
train ticket had a specific time which was 09:38. In our Kenyan perspective, we could not 
understand why the train departure time is not given a common time like 09:45. We believed 
there was no way that the train would leave at 09:38 and we expected it to leave at least ten 
minutes after the stated time as is the common practice of our bus transport system back in 
Kenya. It came as a shock on us when the train pulled out at exactly 09:38 and left us at the 
platform. We had to wait for the next train. The second culture shock was the discipline of 
road users, both motorists and pedestrians. I could not understand why pedestrians did not 
cross the road even when it was clear. Traffic lights were obeyed to the letter. An exact 
opposite to Kenya where traffic lights most often have little meaning for pedestrians. I 
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concluded that Germans are either very disciplined or that traffic offences incur hefty 
penalties.  
Nonetheless, discipline overrides the fear of fines or detrimental legal consequences. For 
instance, buying of train tickets is automated and tickets are rarely inspected in the train, yet 
everybody pays. Not once did I see a German get into a train without buying a ticket, even 
children. Indeed, such a system would be abused in Kenya as people would try to enjoy train 
rides without paying for it. Germans always follow the rules, and if they are given an option 
on whether or not to follow the rules, they still choose to follow the rules. 
 
On the flip-side, Germans are less social and take time to build trust with strangers. It might 
take a full semester before a German stranger walks over to say hello to you. I used to think 
they were shy. Even amongst themselves, everyone prefers to have their own space and you 
are not necessarily friends because you are in the same assignment group; they certainly 
know how to draw the line. Nevertheless, once you get to make friends with a few, you 
understand that they are very polite and genuine people who will say everything as it is. It is 
easy to have a smooth stay in Germany, provided one learns the systems and strictly follows 
the rules.  
 
Christmas celebration is a practice enjoyed in Germany and the decorations begin as early as 
the end of November with Christmas markets taking over most streets in most towns. 
Celebrations involve people gathering up to as late as midnight drinking alcoholic beverages 
and buying Christmas gifts from the vendors from all over the world. I was lucky to find a 
Kenyan vendor who sold Kenyan beaded necklaces and paintings which rendered an amazing 
depiction of our Kenyan culture. Getting used to the German food took me a while, but once 
you learn how to eat those German sausages you are good to go; they are available 
everywhere and anytime. 
Sunday is a day of worship in several African countries including Kenya. Consequently, 
businesses close to allow people go to church and other places of worship. Thereafter, some 
businesses open later in the afternoon after religious rituals. In Germany however, not a 
single shop is open on a Sunday, but not necessarily because people are attending church. 
The majority of people does not attend church or places of worship but uses Sunday to rest 
and recharge. Therefore, all shopping from groceries to clothing is done on Saturdays and this 
means all shops are always flocked on Saturdays. 
 
It is very important also to understand the language for an easy stay in Germany. All people 
from young to old speak German and only a few are willing to converse in English, and you 
can see the satisfaction and the relief on their face when a foreigner speaks and understands 
their language. Bus tickets, the names of the groceries, and city maps are all in German. 
Therefore, having a basic understanding of the German language is very vital. 
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Academic Life at Hochschule Bonn-Rhein-Sieg, University of Applied Sciences  
Teaching methods at Hochschule Bonn-Rhein-Sieg, University of Applied Sciences, have 
notable differences to and a few similarities with the University of Nairobi. Whereas at the 
University of Nairobi, all courses students register for during the semester are examined and 
graded through a 2-hour written exam, some elective courses at Hochschule Bonn-Rhein-
Sieg, University of Applied Sciences, are not examinable. In courses without examinations, 
students are encouraged to come up with solutions during the class sessions. Students 
engage, search the solutions from textbooks, and then make presentations of their findings. 
At the end, students earn credits and not grades. This kind of delivery of information helps 
students to engage not for the sole purpose of passing exams but to learn, and with the close 
engagement of the lecturer and the student, knowledge and skill are passed in a practical 
manner. Presentations were valued and attracted more marks in the examination process. 
 
The content taught by the host university in Germany is more practical and less theoretical. 
This engages students even more and allows them to interact with the real business world. 
For instance, we conducted market research which was part of our coursework and 
generated a report to confirm that the information written in books was indeed correct. In 
my opinion, this is an effective way of learning as compared to the Kenyan system where 
students read books and listen to lectures and transfer back the information to the lecturer 
during examinations without learning anything. Effective learning takes place when students 
are engaged in real-life information gathering and presenting it in class, and later on 
comparing it to findings in the secondary sources. The students are able learn in the process. 
 
At the German host institution, less attention is paid to written exams but actual learning 
which took place in group projects and presentations of case studies. The groups would also 
have consultation days with the professor to discuss the progress and make any corrections 
before submitting the actual presentations where other students are also given an 
opportunity to provide feedback on findings and the presentation. I remember that my case 
study was on Nestle and I had to present the organizational transformation of Nestle, and my 
group partner and I thought it would be great to offer a bar of Nestle chocolate to every 
student while presenting the company profile and products offered. We thought this would 
enable other students to have a vivid picture of the items. However, this strategy was seen as 
a corrupting gesture in order to attract fair comments and remarks from the students on our 
presentation. This was another lesson, apart from the academics. The professors do not 
encourage any form of corruption, and developing such a mindset of fairness, honesty, and 
assertiveness of speaking their mind to young people will eventually pay off as they join the 
corporate world, by producing all-round and fit students in all aspects. 
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Conclusion 
Germany was a great experience; it gave me a wide and broad perspective of education and 
social life including exposure to new learning tools controlled by students themselves, 
cultures, and technology. It opened my mind to accepting, appreciating, and adopting 
different cultures. It made me get ideas on how to improve many areas in our country, 
university, perceptions and also taught me how to leave comfort zones. Germany gave me 
hope that it is possible to succeed by working hard, being honest, and having systems that 
work for the people. Germany also helped me appreciate our Kenyan society where even 
though we may lack in a lot of areas, our warmness cannot be compared to any other. 
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CASE STUDY: LIVING AND STUDYING IN GERMANY AS AN 

INTERNATIONAL STUDENT 
PAUL KIHARA 

Introduction 
German African Universities Program (GAUP) is a partnership of three universities 
encompassing Hochschule Bonn-Rhein-Sieg, University of Applied Sciences in Germany, 
University of Nairobi in Kenya, and University of Cape Coast in Ghana. Every year, a number of 
students from each university are competitively selected to take part in the exchange 
program in a foreign country for three months in the sponsored project. I participated in the 
exchange program in Germany during the winter semester 2016/2017. The experience was 
excellent and the benefits cannot be underestimated. The objective was to integrate with the 
university community in Germany and learn first-hand from their teaching approaches and 
experiences by attending classes and interacting in- and outside the classroom. It provided an 
opportunity for cross-cultural learning, hence preparing us to live and work in different parts 
of the world. Besides the classroom experience, learning was reinforced by exposure tours in 
the industry including the Coal mine industrial complex in Essen (UNESCO world heritage 
since 2001) and Rheinbach.  

Teaching Methods 
The education system is designed to give students control over their learning process. 
Teaching is done through student presentations, case studies, research projects, workshops, 
and industry practical learning tours. At the beginning of the semester, lecturers introduce 
their units and give learning materials. Students are requested to form groups and group 
assignments assigned. Presentation schedule is generated to guide students in research and 
reports. While groups present their work in class, the lecturer and the students give instant 
feedback and insights on how to improve their work.  

Case studies are used as a method for delivering course content. Case studies help students 
better understand real-life problems and develop models for solving similar problems in 
related contexts. Each group of students is assigned a specific industry case to analyze. After 
analysis, the groups present their work to the class. The lecturer evaluates individual groups 
based on how they analyze their case and award them points. 

The research project is designed to enable students learn by doing and finding out facts 
through a collection of secondary and primary data. The lecturer asks students to come up 
with a research topic related to current and future business opportunities. Individual groups 
book appointments with the lecturer for review and guidance on how to write a good 
research paper. At the end of the semester, students present their project findings in class 
and turn over their papers to the lecturer for assessment. The research skills are further 
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developed by organizing workshops to train students and expose them to research design 
typologies, tools, data collection, analysis, and communication. For instance, I was privileged 
to attend a 3-day workshop organized by the university at Gummersbach where we were 
taught research methods and how to write a good project. We also interacted with students 
of Business Psychology who helped us understand how to formulate a good questionnaire, 
carry out a survey, conduct an experiment, and manage data collection and analysis using 
various tools. It was a very interactive and productive workshop enabling us to confidently 
carry out research for a Pakistan textile company that intended to introduce its products in 
the German market. 
 
Conclusion 
The teaching methods were credible in exposing students to learning business concepts and 
knowledge and skills for solving real-life business problems. The exchange program exposes 
students to different cultural contexts, making them able to learn how to analyse challenges, 
identify opportunities and develop strategies for entrepreneurial ventures across continents. 
The international exposure builds confidence and enables students to communicate better 
and build business relations in foreign markets. The nature of the program prepares the 
participants for future global positions in management and leadership. In addition, students 
who participate in the exchange program are awarded a certificate that impacts positively on 
their academic achievements. However, I recommend that the contents of levels III and IV for 
German business students need to be reviewed to scrap some essential content. Evaluation 
of students in Kenya should be spread out across a variety of assessment and should not be 
tied only to the final examination. Lecturers should consider more of class presentations as 
they help increase students’ public speaking capability and confidence. Seminars and 
workshops should be considered in the curriculum as methods for content delivery. 
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Figure 16: Applied Learning at H-BRS 

C H A P T E R  4 

PART IV: LESSON PLANS AND COURSE 

PROFILES 

REGINA BRAUTLACHT 
STEFAN FREITAG 

INTRODUCTION 

The curricula of all degree programs at H-BRS 
have many different practice-oriented 
activities and focus on hands-on learning. In 
labs and small classrooms (30–60 persons), 
students get a personalized learning 
environment which is complemented with 
many individual and group projects that 
foster collaborative work situations. There 
are several main areas that students learn  
from working with industry, local 
organizations or public institutions.  

• Students work on projects that involve local businesses and communities on real-
world assignments.

• Students receive work experience through required internships and attend
networking events organized by the university.

• Students in Management Sciences or Engineering are offered a dual degree program.
First, students work as an apprentice at the company (bank, accounting or automotive
sector) for one year and then complete their examinations. Afterward, they are
enrolled in the Bachelor’s program, known as Duales System, where the students work
for the company during the week and in the semester breaks while studying at the
university.

• Students write bachelor‘s thesis in cooperation with businesses and research
institutions.
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• Furthermore, students are encouraged to study abroad or work in another country as
an intern. These opportunities enable H-BRS students to acquire the global
competencies needed for national and international careers.

In this chapter, we have selected some lesson plans and course profiles to give a sample of 
what type of assignments are used in the curriculum for applied teaching and learning at H-
RBS. The university works closely with industry, in particular small to medium-sized 
businesses in the community, as well as global corporations which are based in Bonn.  

The course profiles give a short overview of some of the tasks students have completed over 
the years due to our committed faculty. Please use this as a reference guide or as a 
springboard for creating other assignments for students to autonomously learn to create real 
content and solve real-life challenges. These assignments require faculty to liaise with 
businesses and the university to create real-life projects with student benefitting from a 
supervised learning environment. They learn by doing the work themselves and getting 
feedback from their peers, the faculty, and the business partners. The students have both an 
academic and project supervisor to guide them through the learning process and to create 
results that can be used, implemented, or executed and that benefit the contractor, the 
student, and the university. The students present their written results, based on academic 
foundation and aligned with theories, to the companies in the form of company presentations 
and receive valuable insights into current management methods and authentic feedback. In 
addition, they also get a feel for the feasibility of their proposed solutions from the companies 
or organizations involved. 

There are many options for students to get the experience right on campus. This can also 
involve organizing an event at the University or creating a research report for a local 
company. Students can already network with companies through these assignments, which is 
a win-win situation for both future employers and new graduates. Planning and implementing 
an international conference or a health day at H-BRS is also a valuable experience that 
students can benefit from, by applying the course content in project management. All 
students in Management Sciences need to complete one real-life project assignment, known 
in German as “Praxis Projekt” in their third year. Stefan Freitag has written an extended 
course profile for a reference and provides the pedagogical approach behind the work 
assignments. He also provides some tips on how to implement this course into a curriculum. 
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LESSON PLANS 

REAL-LIFE BUSINESS PROJECT: Process Management in Public Administration 

STEFAN FREITAG 

GERMAN COURSE TITLE: Praxis Projekt (Real-Life Business or NGO Project) 
1. General Course Information
Course: 
Process Management in Public Administration 

ECTS credits: 
6 

Level (undergraduate/graduate)  
Undergraduate – specialization (major) 

Number of students: 
7 

Requirements to enrol: 
The students need more in-depth skills and interests 
from previous semesters. These skills and interests are: 

- Completed examinations in the subjects
"Statistics" and "Fundamentals of Business
Informatics".

- Interest in interrelationships between business
and market research

- Safe handling of Microsoft Excel and Microsoft
PowerPoint

- Knowledge of SPSS or R is an advantage

Length/duration: 
2 hours per week for 14–15 weeks 
each semester 

2. Time Requirements for Faculty Implementation and Students
Before the Project: 
Administration: 
Before the project starts, academic supervisors, university administration, and company 
negotiate a contract. It defines the project goals and potential project fee for the company. 
Once an agreement has been reached, a contract is signed by both parties. 

Implementation: 
The project is part of the course schedule for students and faculty. 

Follow-Up: 
A possible follow-up study is planned because there is a constant development in the area of 
process management in public administration. 

3. Description & Learning Outcome(s)
Description:  
The company MACH AG would like to analyze in more detail how process management is used 
and established in public administration (municipality, state, federal government, universities 
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and churches) in Germany and how process management is handled as a consulting approach. 
The company’s interest lies in the modernization of public administration through IT-
supported processes. 
 
Course Schedule: 

- Kick-off: first meeting to jointly determine questions, goals and visions and to 
coordinate the questions that need to be dealt with.  

- Regular joint meetings are scheduled to clarify the project status (at least 1 h every 2 
weeks)  

- In order to assess the current situation in the public administration, persons 
responsible are specifically addressed in writing. They are to answer an online-based 
questionnaire, which was previously designed by Hochschule Bonn-Rhein-Sieg, 
University of Applied Sciences, in coordination with MACH AG.  

- Finally, the written documentation of the project is prepared and handed over to 
MACH. This also includes the anonymized raw data, i.e. the results of the study and the 
consolidated analysis results, ideally in a standardized readable format, e.g., Excel.  

- Independent processing by the students (the lecturers are available for methodical 
questions by mail/phone if necessary procurement of MACH-internal documents) 

- Presentation of interim/final results  
- Organization: either "practice-oriented project" or within specialization (major) instead 

of homework. 
- Feedback from the company and the academic supervisors. 

 
Learning Outcomes: 
On the basis of the knowledge acquired and understood, students should be able to apply 
methods of data analysis and preparation. 
They can create meaningful presentations and reports for executives. 
 
4.  Competencies & Skills  
What knowledge and skills have the learners acquired:  
Learning to apply real-life tasks by using academic coursework as a basis to understanding how 
to deal with current challenges companies face.   
 
5.  Assessment/Evaluation  
How are the students assessed and evaluated? Are students assessed individually 
and as a group (company)? 
Students must first present the project procedure to the academic supervisors. Afterward, 
there is a joint kick-off meeting organized with company representatives, where the students 
present the structure of the survey and the evaluation methods applied. Each student is 
involved in every part of the project and contributes to each step. The students conduct, 
analyze, and present the results to the company in a final presentation with the appropriate 
documentation.  
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6.  Applied Learning Approach 
A. What is the pedagogical approach?  
It is a hands-on approach to dealing with real-life tasks that need solutions supplied by the 
students with the scaffolding offered by the academic mentors. It is a student-centered 
approach to learning that works on offering individual mentoring for all tasks involved.  
 
B. What is the learning environment? 
It offers an autonomous learning environment. The learning environment contains self-
structured group work of the students and planned meetings with the academic supervisors 
and company staff. 
 
C.  What resources/materials are used by the students? 

- Student computers  
- University overhead projects and learning spaces  
- One room 

 
7.  Reflection & Feedback 

What type of reflection and feedback (peer-to-peer, self-reflection assignments, 
instructor feedback)? 
The reflection and feedback are a mixture of peer-to-peer and instructor feedback. 
  
8.  Additional References and Links 
https://www.h-brs.de/de/wiwi/pressemitteilung/studie-prozessmanagement-der-
oeffentlichen-verwaltung 
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SIMULATION GAME: CSR Trade Fair 

REGINA BRAUTLACHT 

GERMAN COURSE TITLE: Wirtschaftsfremdsprache Englisch (Business English) 
General Course Information 

1. Lesson Plan Information
Course: Business English: A Simulation Course in 
Entrepreneurship  
Business English is a simulation course in 
entrepreneurship with an introduction to the 
fundamental ideas of sustainable business practices 
and Corporate Social Responsibility (CSR). Students in 
Business Management are introduced to the key 
concepts of CSR and apply this in their simulation 
companies. A teaching team of 5 instructors teaches 
the course from the Language Centre and Ms. Regina 
Brautlacht is the course coordinator. 

Length/duration (3 hours) 
The course lasts 14–15 weeks and is 
offered every semester; the CSR 
trade fair lasts three hours and 
usually takes place in late afternoon 
to make sure that students can 
attend without missing other 
lectures. 

Level (undergraduate) 
First-year students in an undergraduate B.Sc. in 
Management Sciences (H-BRS); students must have a 
B2 or better English language proficiency to enroll in 
the course. 

Number of students:  
120–250 students.  
The more students are involved, the 
more authentic the simulation 
becomes. 

Name of activity: CSR Trade Fair 
2. Time Requirements
Before the lesson: 

Course management / administrative tasks: A large facility for a trade fair must be 
booked. In our case, the university’s cafeteria which can hold around 300 students. 

Students tasks: In general, there are at least six weeks of student preparation to have the 
needed materials for their trade fair stands. This includes business cards, company brochure, 
price list and other promotional materials to be displayed in the booth. The students have 
practiced their pitches in a previous networking event.  

Press/website: Invite members of the press to visit the trade fair and PR representatives of 
the university. Announce the event on the university website and also register in other 
university-wide activities (diversity) or international events (European Sustainable 
Development Week). 
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Implementation: 120 students sell their products to the fair attendees who are students in 
the lower-level English courses (80 students). This is the schedule that is provided in a 
brochure with every company showcasing their products.  
17:15 -18:30 CSR Trade Fair for Start-Ups 2018 for simulated student companies (cafeteria) 
Sales Team 1 (representatives pitch their start-up products/services from 5:15-5:50 pm) 
Short Meeting (approx. 5 minutes) 
Sales Team 2 (representatives pitch their start-up products/services from 5:55-6:30 pm) 
18:30 - 19:00 Break / tour for the press / jury meeting (selected booths will be invited to speak 
with the press) 
19:00 - 19:15 Student Merit Awards ceremony (cafeteria) 
19:15 - 19:30 Disassembly of booths and wrap-up of exhibits 

Follow-Up: In the next class, the students tally their sales results and each company posts 
the results online for the other students so that they can prepare a turnover report that is 
presented the following week to prepare students for the final task of presenting before 
investors.  
3. Description & Learning Outcome(s)
Description: Students can function in a trade fair by selling their products and services to 
customers in English. They can negotiate prices and make deals with other businesses. 
4. Competencies & Skills:
What knowledge and skills have the learners acquired: Students learn to pitch a product and 
to market their products and services. They learn to speak English in a professional setting 
where the emphasis is not on perfect grammatical sentence structures but on communicative 
competencies that involve many different skills (soft skills, writing skills, negotiation skills, 
listening skills, and advanced speaking skills) 
5. Assessment/Evaluation
How are the students assessed and evaluated?  
Students are assessed individually and as a group (company) by two assessors during the trade 
fair. From 100 points for the entire course, 11 points can be awarded. That is an equivalent of 
11 % of the total grade in the course.  

Company stand and team effort (four points): Three points can be earned for an attractive 
booth with neat promotional materials. Students will need, for example, a CSR poster, a price 
list, business cards, name tags, and at least one promotional tool (product sample, give-away, 
raffle, etc.).  
One point can be gained for acting as a team. If possible, try to wear something appropriate 
for a trade fair, for example, a suit for an accounting company, jeans for a fitness studio. 
Companies often wear colors or accessories associated with their companies. 
Note: Students will not gain extra points for expensive printouts of your material or 
extravagant freebies. It is more important to show you have thought about the different 
aspects involved in a trade fair. 
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The company sales pitch and negotiating skills (four points): Two points can be earned for a 
convincing sales pitch. Your team should also be able to communicate a clear idea of your 
product (what it is, how it works, how much it costs, how it can be paid for, how it will be 
delivered, etc.). Everyone on the team must be able to sell your company and answer 
questions about it. Two points can be gained for trying to negotiate a price, both when selling 
your own product or buying products from the stands of other companies. 
 
The overall impression (three points): Two points are awarded if your team has a good mix of 
the above. If one or more members are not involved, points may be deducted from the overall 
impression. 
 
6.  Applied Learning Approach 
A.  Practice-oriented teaching; learning by doing with scaffolding provided prior to the event.  

B.  Learning environment 
Cafeteria that resembles a trade fair facility 
C.  Resources/materials 
Students present their own marketing materials that they have written in class and also 
provide promotional tools that they created on their own. 
7.  Reflection & Feedback  

In general, students receive feedback one or two days after the event, the number of points 
each team received from the two assessors of the teaching team 
Student feedback: After the trade fair, the students are interviewed by the teaching team (4–5 
companies per course with around 20 students). The university course evaluation also 
provides feedback as well. 
 
Student Merit Awards: The Language Centre, the Centre for Entrepreneurship, Innovation and 
Small Businesses (CENTIM), and the International Centre for Sustainable Development (IZNE) 
will award students in three different categories: 
1) Most convincing entrepreneurial concept “Best Start-Up” 
2) Most convincing sustainable business concept 
“Sustainable Business Practice” 
3) “Best Booth” 
 
8.  Additional References and Links 

https://www.youtube.com/watch?v=r6s4teqv3kQ&t=115s 
https://www.h-brs.de/de/pressemitteilung/simulations-messe-trade-fair 
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COURSE PROFILES 
This section provides select examples of our practice-oriented courses that are offered at H-
BRS. The short profile gives a brief summary of the assignments and the general 
requirements.  

Internships in Germany or Abroad 

Internships are a requirement for all students enrolled in Engineering, Computer Science, and 
Business. However, duration and time of the internship vary depending on the degree 
program. In the examples above, the Computer Science department only requires a rather 
short internship of around three to six months at most. The Business program internships can 
be done abroad or in Germany and are always supervised by a faculty member. 

Course Internship 
Duration 3–6 months 
Degree program Bachelor’s in Business Information Systems 
Assignments Trainee in the largest international project 

at a German telecommunication company. 

The internship involved working with a 
strategic transformation program for 
business and IT which creates an efficient 
and agile enterprise resource planning (ERP) 
system for the entire company. 

Trainee assigned to the department of 
People-Readiness-Team for ensuring that 
the users know how to interact with the 
new system and train the users with a 
blended learning approach. 

Academic supervisor N.N. (H-BRS) 
Table 6: Course Profile Internship 
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Course Internship abroad 
Duration 6 months 
Degree program Bachelor in Management Sciences 
Assignments Trainee at a medium-sized hotel in Vietnam. 

 
The internship involved working on a 
marketing strategy for the European 
market. 
 
Trainee assigned to an international hotel 
that catered mainly to Russian tourists and 
some local Vietnamese travellers. 

Academic supervisor 
Student counselor 

Regina C. Brautlacht (H-BRS) 
Sonja Atai (H-BRS) 

Table 7: Course Profile Internship Abroad 

 
Course Internship in Germany 
Duration 6 months 
Degree program Bachelor of Business Administration with a 

Major in B2B Marketing 
Assignments Intern in the marketing department of a 

German luxury car manufacturer. 
 
During the internship, the trainee assisted 
several product managers who are each 
managing a different vehicle category (e.g. 
SUV, limousine, sports car). The primary task 
was to prepare key data about the 
company’s vehicles in the form of portfolios, 
videos, or presentation slides. Furthermore, 
the trainee gathered key figures about 
competitor’s vehicles to conduct 
competitive analyses. 
 
The collected information is the basis for 
decisions on management board level and 
market launch plans. 
 

Academic supervisor 
Student counselor 

N.N. (H-BRS) 
Sonja Atai (H-BRS) 

Table 8: Course Profile Internship 
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Specialized Real-Life Business Project (Practical Project)  

Completing a real-life business project is a prerequisite before beginning the specialization 
(major) in the business program. Students in this project worked with a company that 
produces chairs. The task was to conduct a survey for the company and to present the results. 
 

Course Real-life business project 
Group Project Developing a questionnaire instrument to 

measure the efficiency of behavioral 
preventative methods in a psychological risk 
assessment for a company 

Group size 18 students 
Group assignments 1. Developing a questionnaire 

instrument 
2. Programming SPSS (questionnaire) 
3. Presentation of the results 
4. Project coordination 

Academic supervisor Usha Singh (H-BRS) 
Table 9: Course Profile Specialized Real-Life Business Project (Major) 
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General Real-Life Business Project (Practical Project)  

In the final year, all students (Bachelor’s Management Sciences) must successfully complete 
one general real-life project. Students enroll through the university-wide student information 
system (SIS) to one of the projects offered by different professors that cooperate with various 
stakeholders (local businesses, NGOs, public agencies and insurance companies). 
    

Course Real-life business project 
Group project Creating and analysing a survey about 

process management for the public service 
Group size 7 students 
Group assignments 1. Choosing the survey tool 

2. Programming the survey 
questionnaire 

3. Writing texts 
4. Analyzing the survey (SPSS) 
5. Presentation of the results 
6. Project coordination 

Academic supervisors Prof. Andreas Gadatsch (H-BRS) 
Stefan Freitag (H-BRS) 

Company supervisor Stefan Backers 

 
Table 10: Course Profile Student Research for Process Management 
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Project Management 

Project Management is a required course of the Bachelor’s in Management Sciences at H-
RBS. The course is offered to final degree students before completing their internship. The 
course is divided into two sections. First, the theoretical lectures were offered. Then, the 
students complete the project and then execute the project as well as finalize all project 
documentation. A midterm and final presentation was offered to the contract agency. In this 
case, the university was the contractor for the event.  The project assignment was offering a 
concept which will be implemented by the university on a university-wide Health Day for all 
stakeholders of the university and which includes staff and students.  
 
Course Project management 
Group project Planning a Health Day for employees and 

students of H-BRS 
Group size 5 students 
Group assignments 1. Research on previous events 

2. Analyzing possible options 
3. Presentation of the results 
4. Project team coordination 
5. Writing an analytical report based on 

theory and practical know-how 
Academic supervisor Prof. Theo Peters (H-BRS) 

 
Table 11: Course Profile Health Day at H-BRS 
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International Event Management (Interdisciplinary Course) 

Students can organize international conferences held at H-RBS. In 2014, an international 
conference was organized by twelve students in two consecutive semesters. First, the 
students were divided into different sub teams which were headed by two lectures. Each 
team documented their work in a collaborative workspace. The work included negotiating 
with vendors, restaurants, and printing materials. With this type of work, students gained 
experience in project and event management. Students did not attend classes but held 
regular meeting online and at the university to meet their deadlines and monitor the progress 
of the tasks. 
 

Course International event management 
Number of groups 4 (venue, hospitality, finance, and 

communication) 
Group size 3 -6 students 
Assignments 1. Venue related topics 

2. Hospitality related topics 
3. Media and communication-related 

topics 
4. Finance topics 

Academic supervisors James Chamberlain (H-BRS) 
Regina C. Brautlacht (H-BRS) 

Table 12: Course Profile International Event Management 
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C H A P T E R 5 

PART V: CONCLUSION 

PROF. DANIEL AGYAPONG 
REGINA BRAUTLACHT 
DR. JOSEPH OWINO 

CONCLUSION 

There is a paradigm shift from traditional content-based education and training to 
competency-based and practice-oriented training. This shift has occurred because practice-
oriented teaching has been found to produce a training outcome that is industry focused, 
generating the relevant occupational standards. Competency-based training program often 
comprises of modules broken into segments called learning outcomes. These learning 
outcomes are based on criteria set by industry and assessment is designed to ensure students 
become competent in their respective areas of specialization. 

The thrust of the book is the development of students' skills and competencies through 
practice-oriented teaching and learning. It documents the experiences of educators relevant 
for developing the skills and competencies of students in higher education. The accounts in 
this handbook provide educators, administrators, and students interested in the applied 
teaching and entrepreneurial education, with an approach to practice-oriented education 
within the African context.  

The Handbook of Applied Teaching and Learning presents very interesting topics including 
Applied Teaching in Higher Education; University Collaboration-Research Collaboration and 
Teaching Collaboration; Competency Based Learning using Cross-cultural Students' Project; 
Cross-cultural Approach to Entrepreneurial Training of University Students; Faculty Exchange 
Program: Experiences by Kenyan in Germany and Teaching with Technology and competency-
based assessment; Competency Based Teaching using Simulation Exercises. The book 
presents case studies in Ghana (Student Project with Nigerian Company); Germany (Student 
Project from Ghana and Kenya); faculty exchange program; and Experiential Learning through 
the Student Exchange Program. 

From the contributions, essential lessons were drawn. First, practice-oriented teaching and 
learning was deemed to be much more appropriate and preferable to the current method of 
curriculum-based education. The approach equips students with a diverse range of skills 
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including problem-solving skills, communication, teamwork; and cross-cutting knowledge in 
various disciplines. Furthermore, the application of digital tools (Web 2.0 tools) was found to 
be necessary for developing the 21st-century students' skills and competencies. Moreover, a 
number of these tools are available free of charge.  
 
Second, Web 2.0 tools were found to ease teaching and learning, especially when dealing 
with large classes. They help with lesson planning, monitoring students' performance, both 
for individual and group work. Examples of such tools include wiki spaces, Facebook, Skype, 
and WhatsApp. 
  
Third, the methods for curriculum delivery include the use of games, simulations, case study, 
videos, trade fairs, and mini projects. Others include the use of field trips, internship, and 
industry visits. In effect, the application of problem-based curriculum delivery means a 
change in teaching and assessment techniques.  
 
The experiences of students in the cross-communication projects show that students learn by 
doing and experiencing what they learn. The project-based approach equips students with 
research, communication, negotiation, and necessary computer skills. Other essential skills 
acquired from the project-based technique include working in teams, working with people 
from different cultures, and managing time. 
 
The handbook signals a change in content delivery and invites university teachers, 
researchers, and resource persons to adopt new methods and tools to empower students 
and enable them take control over their learning experience. This change calls for a paradigm 
shift in curriculum development and the mode of instructions at institutions of higher 
learning. Indeed, the student-centered approach to university training is seen to be the best 
form of developing the competencies of students if their skills are to be relevant for industry 
and society. The new student-centered teaching methods such as the flipped classroom 
approach, simulation, and project-based teaching have yielded greater benefits including 
increased knowledge among students, synthesis and analytical capabilities of students, and 
higher class attendance. Whereas the handbook may not have all the answers to questions 
relating to practice-oriented approach to training, it provides the take-off stage for molding 
graduates behavior, improving their knowledge and skills, and assisting them in discovering 
their potential. 
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